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PREFACE

The International Research Centre for Intangible Cultural Heritage in the Asia-Pacific Region
(IRCI) was established in 2011 within the National institutes for Cultural Heritage (NICH), Japan,
as Category 2 Centre under the auspices of UNESCO. Since its establishment, IRCI has been
working extensively to enhance research for the safeguarding of intangible cultural heritage
(ICH) in the Asia-Pacific region through implementing research projects in cooperation with
research institutes, museums, NGOs, and government sections within and outside the region.

This project report presents the outcomes of the first year’s works of the IRCl’s 2-year project
“Research on ICH contribution to SDGs: Education and Community Development” that was
launched in FY 2020 to investigate the contribution of ICH to Sustainable Development Goals
(SDGs), specifically SDG 4 (Quality of education) and SDG 11 (Sustainable Cities and
Communities), including the case study reports of 3 NGOs, the results of international
symposium that was held online on 28-29 January in 2021. The project was commissioned by
the SDGs Platform in the framework of the “Platform for Future Co-creation of UNESCO activities”
of Ministry of Education, Culture, Sports, Science and Technology (MEXT), Japan. The first-year
of the project can see the meaningful outcomes with considerable supports and cooperation
from both Japanese and international institutions, universities and individuals who have
participated in the project. IRCI would like to express sincere gratitude to those who have
provided their painstaking work and support to our project despite the COVID-19 pandemic.

First, the research team of Dhaka Ahsania Mission (DAM) in Bangladesh has worked hard
with cultural practitioners of Dhamail, community leaders, youth, educators and local
government members to obtain candid opinions through discussions interviews and
guestionnaires in 4 Unions under 4 Upazilas of Sunamganiji District in Sylhet Division.

Secondly, members of Dewi Fortuna Community Learning Center (DFCLC) in Indonesia has
made outstanding efforts on the case study, including interviews and questionnaires to
educators, students, their parents as well as communities in Klaten to find out contributions of
Kethoprak to non-formal education and community development.

Thirdly, researchers of Taalim-Forum Public Foundation (TFPF) in Kyrgyzstan has conducted
laborious work to discover the relationship among traditional knowledge related to Kyrgyz yurt
building, education and community development. It covered from literature surveys to field
research in 4 villages, including interviews and discussions with cultural practitioners, youth,
community members and experts by using both online and face-to-face to collect voices and
data and analyse them.

This report also contains the summary of the International Symposium where the outcomes
were presented and discussed on 28 — 29 January 2021. Fortunately, the research partners of
IRCI’'s 2018 - 2019 project “Multi-disciplinary study on intangible cultural heritage’s contribution
to sustainable development: Focusing on education”, National Commission for Culture and the
Arts (NCCA) in the Philippines and members of the Vietnam Academy of Social Sciences (VASS),
the Vietnam Institutes of Educational Sciences (VNIES) and the Viethnam Museum of Ethnology
(VME) participated and reported the development of the project as follow-up. Their continuous
involvement in this field is highly appreciated.



The Symposium also includes “Forum with participation of Japanese Educators and Youth”
in which Japanese educators and youth presented their case studies on ICH, education, and
community development.

For the educators and experts who participated to the “Forum with participation of Japanese
Educators and Youth”, including the Asia-Pacific Cultural Centre for UNESCO (ACCU), the Global
RCE Network, and the Goi Peace Foundation, IRCI offers deep and sincere gratitude for their
generous cooperation and dedicated involvement in our project.

This report and the project at the first year could not have been accomplished without the
intellectual supports and valuable advice of resource persons throughout the project, including
Professor Sato Masahiko of Tokyo City University, Professor Liou Lin-Yu of Nara University of
Education and Mr. Ishimura Tomo of Tokyo National Research Institute for Cultural Properties.
Their comments for this report clearly show the significance and challenges of the project. IRCI
is also extremely grateful to Ms. Duong Bich Hanh of UNESCO Bangkok Office for her warm
supports and beneficial thoughts.

| take this opportunity to thank Ministry of Education, Culture, Sports, Science and
Technology (MEXT), Japan and SDGs Platform who provided financial support.

| hope this report together with the case study reports by 3 NGOs help the researchers and
educators deepen their knowledge and stimulate further their research activities upon the
contribution of the intangible cultural heritage to quality education and community
development as well as the safeguarding of intangible cultural heritage.

February 2021

IWAMOTO Wataru

Director-General,

International Research Centre
for intangible Cultural Heritage
in the Asia-Pacific Region

(IRCI)
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I  PROJECT OVERVIEW

I-l  Background

The Sustainable Development Goals (SDGs), adopted in the 70th General Assembly
of the United Nations on 25 September 2015, have gradually infiltrated in countries
around the world. Since the SDGs are the common goals shared by the international
community to realise the sustainable world, the countries have sought ways to achieve
the goals. UNESCO emphasizes potential contributions of culture, especially intangible
cultural heritage (ICH) in SDG 2 (Zero Hunger), 4 (Quality education), 5 (Gender Equality),
11 (Sustainable Cities and Communities) and 17 (Partnerships for the Goals), and put
great priority on the safeguarding of ICH in formal and non-formal education at the 12th
session of the Intergovernmental Committee in 2017. With these situations, Intangible
Cultural Heritage in the Asia-Pacific Region (IRCI) conducted the 2-year project that
testifies ICH contribution to SDG 4, mainly the target 4.71, starting from 2018.

The project was successfully completed in cooperation with the counterparts in the
Philippines for non-formal education and in Viet Nam for formal education by
developing the guidelines that unique ICH elements are incorporated into educational
materials and using the materials in actual teaching and learning settings in both
counties.

Through the 2-year project?, IRCI found out that ICH contributes to SDG 4. The
educational materials using ICH could help learners understand the ICH itself and
acquire its knowledge and skills. We further witnessed that affection towards learners’
community and pride as members of their community were cultivated in the course of
the project. In formal education, ICH helped students learn not only academic subjects
but also non-cognitive skills. It is worth noted that the attempt using ICH into formal and
non-formal education could affect not only learners but also educators including cultural
bearers and government officials. The project clearly proved to achieve the target 4.7
and that ICH contributes SDG 4.

-2 Purpose

As UNESCO suggests that ICH’s potential contribution to other SDGs as well as SDG
4, IRCI will focus on another SDG, namely SDG 11, because ICH is deeply related to the
community where the ICH is practiced and transmitted. In order to study how learners
who receive the education related ICH contribute to their community and put their
acquired knowledge and skills into practice for community development, IRCl will launch
a new 2-year project this year. The project aims to unveil relationship among ICH, SDG

' SDG 4 target4.7: By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable lifestyles,
human rights, gender equality, promotion of a culture of peace and non-violence, global citizenship and
appreciation of cultural diversity and of culture’s contribution to sustainable development

2 Project details: https://www.irci.jp/research/sdgs/



4 and SDG 11 and clarify ICH roles on quality education and community development
through a series of case studies. In cooperation with NGOs in Bangladesh, Indonesia and
Kyrgyzstan, IRCI will analyse good practices that combine ICH, education and community
development to testify ICH’s contribution to SDGs and utilise the outcomes for
safeguarding ICH effectively.

In addition, through the International Symposium including the Forum with
Japanese educators and youth, IRCI provides an opportunity for both international and
Japanese experts and researchers to share their research activities and discuss future
perspectives on ICH research. The project also helps them deepen their knowledge
with regards to the relationship between ICH and SDGs and eventually contribute
to effective ICH safeguarding in the Asia-Pacific region.

It also expects to build and enhance a network of researchers in the ICH related
fields in the Asia-Pacific region.



2 SUMMARY OF THE CASE STUDY

The case study was conducted by 3 NGOs (DAM in Bangladesh, DFCLC in Indonesia, and TFPF
in Kyrgyzstan) to investigate ICH contributions to SDGs, especially SDG 4.7 and SDG 11.4 by
selecting their own ICH. The study aims to find out relationship among ICH, SDG 4, and SDG 11
and identify ICH roles towards effective ICH safeguarding.

This section shows the summary of each case study. The detailed reports by the 3 NGOs are
provided in APPENDIX 1.

2-1 Bangladesh
2-1-1 Target ICH

Dhamail is a form of folk music and dance
originated in Sylhet division of Bangladesh.
While it varies in areas, Dhamail dance is
generally performed by at least 8 and
maximum 30 women accompanied by
special musical instruments played by
men. It is practiced on the occasions of
certain religious rites, religious festivals and
birth and marriage ceremonies.

2-1-2 Target community and people

The case study was conducted in 4 Unions (Badaghat, Polash, Joykolosh, Rafinagar)
Unions under 4 Upazilas of Sunamgani District in Sylhet Division.

Division District Upazila Union Category
Bishwamvarpur Palash Urban
Tahirpur Badaghat Rural
Sylhet Sunamganj
Derai Rafinagar Rural
South Sunamganj Jaykolosh Urban



https://en.wikipedia.org/wiki/Folk_music
https://en.wikipedia.org/wiki/Sylhet_Division
https://en.wikipedia.org/wiki/Bangladesh

The target people include teachers,
educationists, social workers, local
government officials and the Dhamail Badaghat Union )

o Polash Union

group members, community senior / 7
citizens, community leaders, j
cultural performers, journalists,
youth and their parents in the
above 4 unions in consideration of
religion (Muslim and Hindu) and

Upazila Map of SUNAMGANJ DISTRICT

gender. Joykolosh Union<— |

Rafinagar Union <~ i
2-1-3  Target ICH education

Dhamail is practiced in the Let us
Learn project® of DAM, implementing in the target communities in mentioned in 2-
1-2 Target community and people.

2-1-4 Social issues to be addressed

The case study focused on such social issues as poverty, lack of community solidarity,
dropout and modernization.

2-1-5 Activities

Schedule
No. Date Activities
1 15 September 2020 - Organised a research team
4 October 2020
5 5 October 2020 - Prepared a work plan
11 October 2020 Conducted desk surveys
3 12 October 2020 - Developed research tools
18 October 2020
19 October 2020 - Conducted hands-on orientation training on
25 October 2020 Dhamail for the research team
4 - . —
Organised the Focus Group Discussions in
Badaghat of Tahipur
26 October 2020 - Organised the Focus Group Discussions in
5 1 November 2020 Palash of Bishwamvarpur
Compiled and analysed qualitative data
2 November 2020 - Selected Key Informants for interviews
6 28 November 2020 Conducted the Key Informant interviews
Prepared the draft case study report

3 Let Us Learn (LUL) project: http://www.ahsaniamission.org.bd/let-us-learn/
4



2-1-6

No. Date Activities
7 30 November 2020 Submitted the draft of the case study report
3 1 December 2020 — Conducted further desk surveys by expanding
13 December 2020 the target communities
9 14 December 2020 - Conducted field surveys
20 December 2020
10 21 December 2020 — Analysed the case studies
3 January 2021
1 4 December 2020 - Created the final case study report.
15 January 2021
12 | 28 —29 January 2021 Participated in the international Symposium
13 | 25 January 2021 Submitted the final case study report

Main activities

1. Data collection (online or physical)
e Literature surveys
e Focus Group Discussion with semi structured questionnaire
e Key Informant Interview
e Direct observation of Dhamail
e Documentation and recording of a live performance
e An interactive youth forum
2. Data analysis
3. Case study report creation

Main findings

Dhamail has been followed by both Hindu and Muslims. Dhamail is used in their
worship for both religions as well as during the marriage ceremony, birthday,
national and international remarkable day observances and, so on. Dhamail is very
friendly to the atmosphere and well accepted by the community and religiously. It
develops the interpersonal relationship among the family, community, culturally and,
religiously. Dhamail is very effective to get together and way out from communal
feelings, it creates peace and harmony where all levels of people especially women
participate actively, reduces domestic violence and discrimination, and establishes
UNCRC, CEDAW, and Human Rights. Currently, Dhamail is going to be disappeared
from the community due to a lack of financial support and very few cultural
organizations established to practice and continue Dhamail for its existence and
influence of modern song and dance. There is a scope to protect, preserve and,
safeguarding Dhamail as discussed in the consultations with all levels of community
people. Dhamail could be introduced in the education and learning as well as
developing cultural organization at the local and district level. There is a need for
more information to draw a conclusion.



2-1-7

ICH contributions to SDG 4 and SDG 11

® From the consultations, it was found that Dhamail could play an effective role
and contribute to achieving SDG 4.7 and 11.4 by social inclusion and introducing
formal and non-formal education through co-curriculum activities-

® Formation of a cultural group in the school, college, and university level to
perform during the cultural program at the local and national level.

® Providing training is an integral part of developing skills of the youth and, cultural
forum members to protect, preserve and, safeguarding ICH that will continue
from generations

® Dhamail is an example of building a relationship between people of different
religious faith, involving women actively, interpersonal relationship
development, reducing domestic violence, gender-sensitive and active
participation

® A cultural organization needs to establish at the Union or Upazila level involving
the singer, writer, musicians, Dhamail dance performers who will represent as an
ambassador of Dhamail. This will assist to strengthen efforts to protect and
safeguard the local cultural and natural heritage to achieve SDG 4.7 and 11.4.

ICH contributions to other SDGs except for SDG 4 and SDG 11
Dhamail contributes to the following SDGs:

SDG 3.7
SDG5.1,5.2,5.3
SDG 10.2

SDG 13.3

SDG 16.1, 16.2 16.9

2-2 Indonesia

2-2-1

Target ICH

Kethoprak is a traditional theater
performance accompanied by traditional
Gamelan music, in traditional language and
dress, which is an oral expression, social
practice, rituals, and celebration events.
In the story, it represents the concept of
the life of the Javanese "Memayu Hayuning
Bawana" or maintaining a harmonious
relationship between humans and Nature
and God, teaching history, spiritual values,
patriotism, social care, mutual cooperation, and entertaining, can be done and
accepted by anyone and this.




2-2-2 Target community and people

The target community was Klaten Central Java with a population of 1,174,986
consisting of 576,513 male residents and 598,473 female residents.

The case study was conducted in 2 schools: SD Krista Gracia primary school that used
Kethoprak as an extracurricular activity and SD N 2 Trunuh primary school that didn’t
use Kethoprak in a school curriculum.

The target people include students, headmaster, teachers of cultural arts, Javanese
language, social studies, history, civics, parents, and other community members.

2-2-3 Target ICH education

Extracurricular activities that use Kethoprak in SD Krista Gracia primary school.

2-2-4 Social issues to be addressed

The case study focused on such social issues as globalization, poverty, gender
inequality, lack of community solidarity, dropout, and modernization.

2-2-5 Activities

Schedule
No. Date Activities / Targets
1 10 October 2020 Held a team meeting
2 30 October 2020 Finalised general guidelines
3 31 October 2020 Sent a letter of recommendation
Sent letter to schools
7 November 2020 Made a presentation / outreach
4 . .
SD Krista Gracia
5 7 November 2020 Made a presentation / outreach
SD N 2 Trunuh
10 November 2020 Conducted initial data collection and a
6 questionnaire
SD Krista Gracia
13 November 2020 Conducted initial data collection and a
7 questionnaire
SD N 2 Trunuh
8 18 November 2020 Interviewed at SD Krista Gracia
9 20 November 2020 Interviewed at SD N 2 Trunuh
25 November 2020 Conducted second data collection
10 . .
SD Krista Gracia
11 25 November 2020 Conducted second data collection
SD N 2 Trunuh
04 January 2021 Conducted data analysis
12 . .
SD Krista Gracia
13 | 18 January 2021 Conducted data analysis




2-2-6

No. Date Activities / Targets
SD N 2 Trunuh
14 | 22 January 2021 Conducted comparative data analysis |
15 | 25 January 2021 Conducted comparative data analysis Il
16 | 27 January 2021 Submitted the draft case study report
17 | 28 -29 January 2021 Participated in the international symposium
18 | 8 February 2021 Submitted the final case study report

Main activities

1. Data collection (online or physical)
e Literature surveys
e Extracurricular lessons in SD Krista Gracia primary school by using Kethoprak
e Questionnaire and interviews

2. Data analysis

3. Case study report creation

Main Findings

Based on the results of the case study and the discussions, there were differences in
the results and impacts on education and sustainable development between schools
that do and do not learn the traditional art kethoprak.

The schools that make efforts to preserve, protect and promote ICH through learning
the art of Kethoprak contribute to character development and sustainable
community development in supporting communal cultural work in the community
and have additional achievements as motivation for character education of
stakeholders.

The students in the schools that used Kethoprak as an extracurricular activity found
the activity was fun and a new experience and obtained its knowledge and skills of
Kethoprak by being directly involved. As a result, they came to respect the traditional
artworks of their own regions and provide energy for the growth of creativity. The
case study showed that Kethoprak learning help students clearly understand the
process of work of an object and event. The students also acquired cognitive
knowledge, such as thinking skills, competence to acquire knowledge, recognition,
understanding, the conceptualization of determination, and reasoning. Furthermore,
Kethoprak learning brought positive effects on other subjects, such as art and culture,
vernacular, historical social science, and civics. Therefore, there is a significant
influence and linear regression as well as a positive correlation of interest motivation
and the results of increasing student participation in learning kethoprak art which
has a positive development effect on character education of students in supporting
achievement other academic subjects.

Regarding community involvement, there is interest and community involvement in
the development of the traditional art of kethoprak in providing solutions to socio-
cultural and environmental problems. Learning the Art of Kethoprak is like inviting
educators to develop and behave in daily life according to the values and norms that

8



2-2-7

2-2-8

lead to the formation of character and noble character of students as a whole which
in turn will create awareness in social and environmental concerns.

ICH contributions to SDG 4 and SDG 11

The contributions to SDG 4 include:

® |ncrease student participation in school because of fun activities.

® Help increase the capacity of children's mental skills in communicating and
appreciating the growing appreciation, pride and knowledge of the teachings of
local wisdom in the community regarding gender and the Environment.

® Support mastery of arts subjects, regional languages, history and education.

® Increase citizenship, appreciation and respect for past cultural artworks.
The contributions to SDG 11 include:

® Encourage a feeling of unity and solidarity in the community.
® Form groups based on the preservation of the traditional art of Kethoprak.
® Provide a sense of togetherness and unity as a team.

® Foster a sense of care and cooperation in a community, which means mutual
cooperation.

ICH contributions to other SDGs except for SDG 4 and SDG 11
Kethoprak contributes to the following SDGs:

SDG 1
SDG 5
SDG 8
SDG 9
SDG 17



2-3  Kyrgyzstan

2-3-|

2-3-2

Target ICH

The target ICH element is traditional knowledge and skills in making Kyrgyz and
Kazakh yurts that were inscribed on UNESCQO’s Representative List of the Intangible
Cultural Heritage of Humanity in 2014, including knowledge and mastery in making
yurts, the craft of making felt carpets, and weaving patterned braids.

Kyrgyz and Kazakh yurt (hereinafter
Kyrgyz yurt) is a traditional housing of
nomadic people; embodiment and
integral reflection of the nomadic
way of life, traditions, values, and
worldview of their ancestors. The
yurt is a mobile dwelling, dome-
shaped with a rounded roof created
by curved roof poles and a circular
trellis walled frame. The yurt reflects
the adaptation of people to the natural and climatic conditions of the high mountains
(Kyrgyz) and the Great Steppe (Kazakhs) and the traditional way of life and economy
depended on cattle breeding and hunting. It also determined the way of perception
and thinking of ancient nomads.

A yurt is not just a dwelling, but a living space, an environment that preserves,
reproduces, and maintains the connections between Man and Nature and its
landscapes, which was an effective mechanism to preserve and transmit the integrity
of traditional ecological knowledge, experience, practice, and beliefs from
generation to generation.

Target community and people

The case study focused on 4 villages (Visionary communities) that practice Kyrgyz
yurt making and other elements that are deeply connected to the Kyrgyz yurt. The
research group uses the term “Visionary communities”, referring to communities
with the capacity to act as true leaders in safeguarding of the intangible cultural
heritage.



2-3-3

2-3-4

2-3-5

Province District Village Population Features
Issyk-Kul | Ton Kyzyl-Tuu 470 167 yurt makers
20% of women are
Osh Chon Alai Sary Mogol 5,257 nvolved in craftsmanship,
including patterned
weaving
Naryn At-Bashy Ach-Kaiyndy | 5,106 Carpet making
30 families keep and raise
Issyk-Kul | Ton Bokonbaev | 10,450 eagle and falcons and

aboriginal hunting dogs.

In the above 4 villages, interviews and discussions were held with artisans, leaders of
local organisations and communities, young people, community members, cultural
practitioners.

Target ICH

education

“Master-Apprentice” model was used. For example, it has been used in the School of
Young Falconers in the Bokonbaev village.

Social issues to be addressed

The case study was specifically addressed poverty and gender inequality.

Activities
Schedule
No. Date Activities
7 October 2020 - Held meetings with the research team
30 November 2020 Consulted and held discussions with experts,
1 leaders of local organizations and
communities.
Conducted literature surveys
2 30 November 2020 Submitted the draft of the case study report
3 1 December 2020 - Conducted filed research in the 4 selected
20 December 2020 communities, including interviews
4 15 December 2020 — Organised 3 online and one offline meetings
20 December 2020 with the group of ICH experts
5 20 December 2020 - Created the final case study report.
15 January 2021
6 28 — 29 January 2021 Participated in the international Symposium
7 15 January 2021 Submitted the final case study report




2-3-6

2-3-7

Main activities

1. Data collection

e Literature surveys
e Field research in 4 villages (Kyzyl-Tuu, Sary Mogol, Ach-Kaiyndy and

Bokonbaev), including interviews to about 70 people and focus group
discussions.

e Consultations with experts and discussions (online and physical)

2. Data analysis
3. Case study report creation

Main Findings

ICH becomes a source for cultural resilience, inspiration, consolidation, and
collective responsibility.

Masters - apprentices system is kept alive.

Development of tourism became an impetus for development of craftsmanship
in the communities.

Increased self-reliance and resilience, ability to find solutions to challenges and
changing situation

ICH contributions to SDG 4 and SDG 11

In all targeted communities, masters of craftsmanship have apprentices
interested in learning. Teachers/masters are eager to share their knowledge
and skills and at the same time they are learning on improving the quality of
their products to meet the requirements of the market.

Non-formal, culturally acceptable educational models exist in the communities,
place-based and hands-on approaches are used, and the learning process
stimulates creativity and interest of participants, especially young people.
Local leaders recognize the importance of attracting the youth to educational
activities and transmitting traditional knowledge on ICH. Different models
have been developed and tested such as the “School of Young Hunters” in
Bokonbaev village, allowing learning directly from masters and practicing in
traditional sports on the training site.

Development of tourism became the impetus for the development of
craftsmanship in the communities. This strengthens the self-reliance and
resilience of communities able to find solutions to changing situation. It can
be said that traditional knowledge helps local communities to survive in the
rapidly changing time, and ICH becomes a source of cultural resilience,
inspiration, consolidation, and collective responsibility.

Local festivals help to promote handicraft products, stimulate to improve the
quality of their products, empower local artisans, and elevate their status in
the communities.



2-3-8

® The development of women'’s leadership is vividly observed. Groups of women
have become more active by registering local public organizations,
associations, cooperatives, and uniting women into informal women’s groups.
They create opportunities for themselves to earn money, to be engaged in
their own business, to help socially disadvantaged women and their families;
they increase their self-esteem and status in the family and community.

® The differences in education and community developments among the 4
villages were mainly resulted from such factors as geographic remoteness
and support of local NGOs.

ICH contributions to other SDGs except for SDG 4 and SDG 11

Kyrgyz yurt making and related knowledge and skills contribute to the following
SDGs:

SDG 1
SDG 5
SDG 11



3 INTERNATIONAL SYMPOSIUM

The International Symposium for “Research on ICH Contribution to SDGs: Education and
Community Development was held online on 28 -29 January 2021. It consisted of 4 sessions:
sessionl Presentations about the case study, session2 Discussion and analysis, session 3
Presentation about the follow-up of the previous project (FY2018 — FY2019), and session 4
Forum with the participation of Japanese Educators and Youth. It was successfully finished after
active and profound opinions and thoughts were exchanged through all sessions by inviting 26
experts from Bangladesh, Indonesia, Japan, Kyrgyzstan, the Philippines, Thailand, and Viet Nam
and 8 observers across Japan.

3-1 Objective

The objective of the international symposium is to share the results of the case
studies conducted by the 3 NGOs in order to clarify the relationship among ICH, SDG 4,
and SDG 11 and to find ICH contributions to SDGs, especially SDG 4 and SDG 11. The
international symposium will serve to deepen knowledge with respect to the
relationship between ICH and SDGs of the participants and to discuss future
perspectives on ICH research that lead to effective ICH safeguarding.

With help from the UNESCO Associated Schools Project Network (ASPUnivNet),
United Nations University Global RCE Network (RCE) and Asia-Pacific Cultural Centre for
UNESCO (ACCU), Japanese youth and educators will be invited from universities and
organisations to the symposium. They will share cases of Japan’s ICH education with
international researchers and resource persons and promote UNESCO related activities
domestically and internationally.

Furthermore, in cooperation with the Goi Peace Foundation, which has organised
ESD youth conferences, the international symposium will give a valuable opportunity to
consider the relationship among ICH, education and community development from the
viewpoints of youth

The symposium will also provide a place to learn consequences of the previous
project to testify the sustainability of the project.

It also expects to enhance a network of researchers in the ICH related fields in the
Asia-Pacific region.

3-2 Presentations

Presentations in session 1

There were 3 presentations in session 1. The 3 NGOs from Bangladesh, Indonesia
and Kyrgyzstan made presentations, including the summary of the case study, ICH
education treated in the project, analysis on the relationship among ICH, SDG 4 and SDG
11, ICH contributions to other SDGs and future orientation of research on ICH and ICH
safeguarding.



1) DAM (Bangladesh)

A Research Study on Dhamail

About DAM

#* Dhaka Ahsania Mission [DAM) founded in 1958 as a philanthropic
organization and one of the leading NGO in Bangladesh.

* DAM is registered with the Department of Social Welfare and NGO Affairs
Bureau of Bangladesh Government.

« DAM has consultative status (Special Category] with UM ECOSOC,
Operational Relation with UNESCO and Associate status with UN DPL.

* DAM is the recipient of many national and international Awards and Prizes
for its achievements and contribution in the development.




“Dhamail” The Target ICH
#Dhamail is practised only in the Sylhet division of Bangladesh.
=Generally, Dhamall group consist of at least 8 and maximum 30 women.
#Dhamail mainly is 2 dance accompanieswith song & clapping.

*Traditional musical instruments included such as Harmonium, Dholok and Kartal that
produce a clinking sound when clapped together

*Mainlywomen and girls take part in the Dhamial song and dance. Male suppaorts by
playingmusical instruments

“Dharmall is a farm of folk music and dance originated in Sylhet division of Bangladesh.

*Radha Raman Datta known as Radha Raman is considered as the father of Dhamail
folk dance and music.

Ehidier il Ll Radha Ravan Datta
God rishnak Rada 1E3%-1513%

Elements of Dhamail

Kararal

Harmenbam




The Target people

Dhamail has been created in Sylhet Division and It is practiced in Sylhet Division
anly.

The Research Study has been conducted ind Unions under 4 Upazilas of Sunamganj
District under Sylhet Division.

FGDs were Conducted with cammunity |eaders, senior citizens, youths, cultural
groups, local government members, teachers, journalists and other community
people.

FGDs were Conducted in both Muslim and Hindu communities

8 FGDs - 115 male and fermale both participated i.e an average of 14 people
participatedin a FGD.

Kl was conducted and the sampling was 200 people of which 50 people in each
targeted unions of 4 Uparzilas (Sub-District).

Research Study Location Map
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In 1947, The four sub-divisions (Morth Sylhet, South Sylhet, Habiganjand
Sunamganj}joined the then Pakistan. The Karimgan] sub-division was given to

About Sylhet
In 1874-1812, the current Sylhet Division, along with Karimgonj Sub-division was
under Azsam province of India, was entirely known as the 'Sylhet district’

India. And included with the Chittagong division

In 1971, Sylhet became part aof the newly formed country Bangladesh

In 1995, it was declared as the &th division of the country, The Sylhet Division
include four districts —Habigan|, moulovibazar, Sunamgan)and Sylhet

Therefors, Sylheti culture exists in Asam province of India

N A brief of Study district- Sunalﬁ;ni

Fopulation of Sunamgan| District

Bapulstion by Ses

Urbamn & Rural Population-
Sunamganj Dt

mlchan

i bigiom ke gogdis o w %

Religiows Faith-Sanamgany
[Hstrict

Leterasy Rate- Sunamgan]
36.BE%

3.1_53/\
21X%

Tral Slale Farraln




The Focused Social Issues_

Sunamgan] district is widely known for existence of a large number of Haor
[wetland).

The Haaor area is one of the ‘highly food insecure’ regions of the country.

Haor is very low-lying fwetland - it keeps under water for about six manths mainly
in rainy/ monsoon and other six months is dry.

A large numbers of extremely poar ar hard-core rural people live in the Haor area,
have breakeven with no surplus food /deficit or have month/s of food deficit.

One of the reasons behind food shortage s crop loss due to early flash flood and [/
or lack of income from their livelihoods means.

During the monsaon, there is no wark and no cultivation to grow crops, in those
days’ inhabitantscrganizes Dhamall at the courtyard/ homestead as amusement
and way out from stresses

Continue...

Dthamail seng and dance follows a particular style that all performers stands mave
around in a cireular way,

One performer lead sang and dance and others fallows her. Musical instruments
plays from outside the circle, sometimes in the middie also.

Dhamail form mainly relates the love of God Krishna and Radha and the inner
significance of this dance and worship of God krishna and Radha by hindu
carmmunity

Subsequently Dhamail spread out to the whole community included in the Syiheti
Culture

The Muslim community Performers sing song of Baul (Falk song), Sufi, Murshedi
{Spiritual} on the Prophet and an the slamic Szint following the Dhamail song &
dance style.




Continue...

# From the discusslon and observation, [t was found that there are two categornes of
Dhamail song and Dance- one is for “Religious” and other is for “General”,

Religious Faith:

Hinduism

Dhamail is hanoured as Religious worship that includes Radha Krishna for Hindu
religious faith and entreaty. Reverence, hanour, homage, adorationand worship and Is
the essential ritual of Hinduism,

lslarnism

Mustim community follows Baul, 5ufl, Murshedi, and Kawali when they perform
Dhamail.

General

Beszide the religious based Dhamail, the both community take part in the commaon
program and perform Dhamail Such as Marriage ceremony, birthday, National and
International Day Observance.

Continue..,

« Soclal Inclusion: The community people get participated, perform and enjoy

Dhamail irrespective of the race, colour, sex, language, religion, political, ethnic
or social origin, property, disability, birth or other opinion/status

* It develops social bonding among the neighbourhood and develop
interpersonal relationship and effective communication In the community

* In addition, the respondents highlighted that Dhamall song and dance refrain
the community people fram the anti-social activities

* During the natural disaster and lean period, when all people are bound to
reside in their own house or in a shelter, organize Dhamail song and dance to
relieve from the stress, trauma and engaging everyone in a peaceful
environment and living,

« Currently, Dhamail graduzily disappearing from the community comparing the
ald days due to:

~ Youths interest in the modern song and music

~ Lack of support and no structured cultural organization established to practice
and continue Dhamail for its existence,

= Writer and performers including singer are engaged at different work for
maintaining their livelihood.
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ontinue...

The Responses of FGD and Kl

If caeperation and financial support is provided ta the perfarmer) writer to write
song on consequences of drug, dowry, child marriage, Importance of education,
afforestation, natural disaster, health and hygiene, domestic viclence, gender ete.
and perform as a tools ef campaign and social awareness raising and learning,
Dhamail could be a very effective media

Dhamail could be implemented in the educational institute on as well as in the
community. Dhamail could be integrated in school education for early grades even
naming, number counting, Alphabet learning and pronouncing, social studies, and
physical education and so on,

Trainingis an impertant component far the new generation especially youth for
undertakingthe responsibility,

As described that Dhamailis going to disappearing from the community, Dhamail
arganization could be established in the Upazila or union level

Through Dhamail Organization, Performers and youth could practice and sustain
Dhamail for generation to generationand to protect and preserve

— i

The Schedule and Activities
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~Outline of ICH education treated in the project

*  For education awareness an education Dhamail song has been written and
performed by the Dhamail group, A Video Clip is hyperlinked here,

* For testing the efficacy of Dhamail as an effective media for learning, Dhamail
is practiced in the Let us Learn project of DAM, implementing in the Research
field area ie. Sunamganj district.

" The Relationships amongICH, SDG 4 [Quality Education), and 5DG 11 (Sustainable
Cities and Communities)and ICH contributions to 50G 4 and 5DG 11.

* From the consultations, it was found that Dhamail could play an effective role
and cantribute in achieving SDG 4.7 & 11.4 by social inclusion and introducing in
the formal and non-formal education through co-curriculum activities-

* Formation of a cultural group in the school, college and university level to
perform during the cultural program in the local and national level.

* Providing Trainingis an integral part of developingskills of the youths and,
cultural forum members to protect, preserve and, safeguarding ICH that will
continue from generations

* Dhamaillis an example of bullding relationship between the people of different
religious faith, invalvingwomen actively, interpersanal relationship
develapment, reducing the doemestic violence, gender sensitive and active
participatiaon

* A cultural organization needs to establishat the Unlon or Upazila level involving
the singer, writer, musicians, Dhamail dance perfarmers who will represent as an
ambassador of Dhamall. This will assist to strengthen efforts to protect and
safeguard the local cultural and natural heritage to achieve S0HG 4,7 and 11.4,
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'I.CH contributions to SDGs, except for SDG 4 and SDG 11.

The ICH correlate and contribute to the following SDG targets directly or indirectly.

Goal 3 Target 7

Goal 5 Target 1
Goal 5 Target 2
Goal 5 Target 3

Goal 10 Target 2
Goal 13 Target 3

Goal 16 Target 1
Goal 16 Target 2
Goal 16 Target 9

Future orientation of research on ICH
and ICH safeguarding.

The recommendations are:

* Establish Dhamail as one of the teaching =learning method.

* Formationof Dhamail Cultural group

* Provide Trainingto the child and youth leaders.

# Piloting Dhamail as education method in the LUL project

* ldentify and develop awareness on Social issues and develop scripts/tocis

* Piloting education and awareness Dhamailin the community, educational
Institutionson UMCRE, CEDAW, Human Rights and achieving SDG 4.7 and 11.4

23




Continue...

* Reduce communal feelings to create peace and harmonies in the community and
reduces domestic vialence and diseriminatians,

* Formationand establishment of cultural organization at the local level comprising
Dhamall singer, musical instrurment player/musiclan, writer and Dhamall
Perfarmers for strengthening efforts to protect, preserve and safeguarding the lacal
culture and heritage to achieve S0G 11.4 goal.

* More discussions and information is needed from other locations and test result
from Let us Learn (LUL) praject ta canfirm that Dhamallis not confiicting with any
ather religious or cammunity faith before drawing conclusion on the ICH.
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2) DFCLC (Indonesia)

Urited Matigrn o samatnca Conbr
Edwrionial, Scenbic and - Cutteral o mitangish Cullral Hanbge
ke Deganizatien Fnilign Nl Aswn-Pacike Hapon

Character Cultivation and Culture Safeguarding On students in Klaten
Regency, Central Java, Indonesia as a Contribution for Quality of
Education and Sustainable Development

|I-
M4
Streat Arimbi No. 2, RT 02/RW 02 Danguran Village, South Klaten District, Klaten, Regency, Central Java
Prowince, Indonesia, 57425, Ph, 081548664549 Email : pkbmdewifortunakkaten@yahoo.com

“Research on ICH Contribution to SDGs Education
and Community I?ﬁvelupm ent (FY 2020)"
2 . 3

i
.

TRADITIGNAWARTSIG OESHIOISEH OO KPR OVEE]

irry out case studies on the
j'_rﬁ:ulﬁmr-entatinn of ketoprak
urricular activities in formal
cation [elementary schools)

Prowvidin "}-:.'Ftnprak as extracurricular
ivities in Non-formal Educati

e dres
L

1-'?Ff'u rsuing Packages)

ynduct workshops a

e case study results
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GoVern
thelimple

management anduselof | CH for sustainable-develo |:-rr1|:-nt

Kethoprak art ks a traditional theater performance accompanind by traditional Gamelan music, fn
traditional language and dress, which is an oral expression, social practice, rituals and celebration
ewents, In the story, it represents the concept of life of the Javanese "Memayu Hayuning Bawana" or
maintaining a harmonious refationship between humans and Mature and God, teaching history,
spiritual values, patriotism, soclal care, mutual cooperation, entertaining, can be done and accepted
by anyone and this. very good for improving the quality of the character of our saciety

Kethoprak art is a work of local traditional art originating from Central lava, experiencing a decline in
interest since the era of globalization began. The interests of local communities are dominant

globalizing, leading to global cultural hegemany and threatening the capacity of the oldest genaration
to spread thelr knowledge to the youngest

Why the Kethoprak Art

There are. positive opportunities in
improving the welfare economy it we can

properly manage the potential of this
traditional local cultural art with all its
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10 October 2020 - 02 January 2021

hypothesis and belief that there is a close relationship between learning the
traditional art of kethoprak and improving the quality of education and sustainable
development for the young generation in Klaten

Study chase Contribution Of
Intangible Cultural Heritage
Students Of Traditional Kethopra
Art To Improving The Quality Of
Education And Sustainable
Development In Klaten

The focus ﬂf-re:sﬁartr.h is to ana
AR g e A
thuu‘Eggtnfschmﬂl‘si;ha dala
Intangible Eultu'ral'wzritag itional
kethoprakion thej@uality of Educationand?

Sustainable Pevelopment in Klaten]

School Status
5D Krista Gracia | Which follow
50 N 2 Trunuh Whe does not 120 12

The capacity of the school in fostering students towards the preservation, protection
and promotion of the Intangible Cultural Heritage of the traditional art of kethoprak

Observe the absorption of positive values in Ketoprak stories for students
Enowing the increase in student participation in school

Knowing the effect of student development on other subjects related to improving
academic quality

Knowing the differentinterests of the younger generations towards learning
Intangible Cultural Heritage

Enowing whether there is a contribution of skills for students in the field of
traditional arts and crafts.

Knowing the contribution of schools in character development and sustainable
community development in supporting a communal work culture in society.
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DATA SOURCES AND AMNALYSIS RESULTS
Details will be pressnted in the final report book
Comparative Analysis Techniques, with indicator results
= INIBCAT IS [ [FIY]
1 | Lemrners Perional Experisnoe e et
2 | Head L v Building ler Scheali, ALY
Cammunity Develapmant Bsslsting capacity building that fostes the
Cosperation, LIRS m i it prowih
3 | Tewchsr of Cultrsd | Process dwring Keteprak Training ol characher and el whiom I the
Arts oaTETRINTY
3 | i 1 Tha deval ok 7 i Eetion of o fake keboge sk e not
Taschar Culbweral knawledge exirpoariogiar  potivities  dor community
b Ll piocaide ool o wocial
5 | Secial Sruds Davabap o sz el peablams.
teacher (history) /| knowdedge Pabds  onem for the  probection and ey not
Cluies promation ol imegible Culwesl heritsge,
6 | Parents of Students | Character devalapment Ernaa shalont  stive  participatios  in iLH nat
Frataal]
7 | Cownmunitie m:runml:-fhunllmn:n!n Ciodling Gwareness sl gaicipation 1n s e
Inwaluad AT g couiliui vl htrimp odural Y
Davelapment of sultured heritage dewelogerent and nisteable ooty
in the school enwiranmant demlopment
¥ g Ed g e work ] nok
cmhure b society,
Ll 1 Scheal prefile Suppon shilk et for wekiled gooplel  yes nok
a B Art Eaperience ersgetncially 1ra dEagenal ks sl crafis shill
1 Hetheprak fcthvrty Schaduln [ ivalwment  ia | yes ot
E a Stusdant Repart Card Sam Wgomentation ol the  Kolapes
< e m"“_,"'d”;.‘";‘f.m*m il extracarioalar activity #1 S0 Nrista Gracis
: & Mn_p_g_klii Bacumants. . rultoral  Berftage el
|7 Farms of Communsty Partnarships Sl iesveb e

D
ICH's Contribution to SDG.4 and 5DG. 11 _@ E‘r i_

Increase student participation in school because of fun activities

2. helping to increase the capacity of children's mental skills in communicating and
appreciating the growlng appreciation, pride and knowledge of the teachings of
local wisdom In the community regarding Gender, the Environment

. Support mastery of arts subjects, regional languages, history and education

4, CitizenshipIncreasing Appreciation and Respect for Past cultural artworks

Bl
[T ]

T

1. Encourage a feeling of unity and solidarity in the community

2. Forming Groups Based on the preservation of the traditional art of
kethaoprak

3. Provides a sense of togetherness and unity as a team

4, Fostering a sense of care and cooperation in a community means mutual
cooperation
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Follow up plan
Non-formallSchoollKetoprak{Extracurricular Activities

find out whether the achievement of
this relationship and the contribution
of ICH has a wider impact if
implementedin Nonformal Education
where students are adults and have
maore free time which we will do in
our own community, with the
hypothesis that the impact of DGS 4
and 11 also affects SDG 5,17
If dene in Non-formal education

foce depending on whether the cowd pandemic

I | el ot By

Apprul:lahuln far the role of woaman is only obtained from thae 'I:m'ﬂth'ings. of storbes
ahout Javaness Empress and haroines

Increased knowledge about the important role of women in lavanese traditional arts

Providing kisowled ge about economy and entreprensurship based on local community wisdom
Thee multiplaye et shows peopl e partichpating in food s

Create opportunities and increase job demand especially those based on traditional arts and
crafts

Opening up new oppartunities in the performing arts industry [makeup artist, ghting
designer, videographer

Creating a creative industry for traditional art performances that is packaged virtually
[ utiliring multimedta

Opaning innavation for the provision of accessories for performance eguipment
Encourage the development of the area to become & cultural toursm illlage

In the history af kethoprak, many teach a GRLDARISAE & G S on MY

TaLH, hulI.1Ti i fy
harmonious system of respect and 1
appreciation for nature

Encouraging the emergence of educational and arts
communities, and othar parties invalved in perfarming

arts events
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Workshop

The workshop was conducted with a purpose

1. Reporting the results of the Comparative Study on the capacity bullding and role of the

community development and contributing to solutions to social

inowledge about economics and creative entrepreneurship based on
lcultural values.

The social ation of ketoprak’s contribution as anintangible cultural heritage for
cultural pr.l."h:l:_‘rﬁ'ﬂtiﬂrlr community de ilcldprr_!cn t, and,quality of ed ucation

1 A T i
5‘.'I:‘!.41=. adiof thefourism Culture
i x i
6. County Arts Council

i
— L g e YA
1 Head of the Ut‘v.l_qluprnun lfPIa?;nlnE ﬁgﬂrlt?ﬁ,‘l

January 2022 ;
to,facedependington whether the covid pn:mn'nmig will b owver
- - —— s AT, -

= e ——y

The promotion of creativity and the preservation of cultural diversity has an
important role in national and international development. ICH as an
important factor in the identity of tolerance and harmonious interaction
between cultures must be done by everyone, so that community problemsin
the socio-cultural, educational and economic fields can be resolved through
the integration of education with culture

- -

. e -
fity will b Recommend paint
Village Government lisues a Vilage Regulation on ICH through the Regent's lnstructions

Extracurricular Compulsory Formal Education Institutions and Vocational Compulsory
Mon-Formal Education Institutions through Instruction of the Head of Office

Maximizing Community Invalvement in the preservation, maintenance, managem ent
and use af ICH for sustainable development

please ask this respectful forum to provide input and suggestions for the
achievement of our program goals to make it even better. Thank you
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3) TFPF (Kyrgyzstan)

TAARAR
SOFYM

VISIONARY LOCAL
COMMUNITIES

IN PROMOTING
ICH EDUCATION
IN KYRGYZSTAN

Jyldyz Doolbekova Ph.D,
Almagul Osmonova
Taalm-Faram Public Feundation

KYRGY ZSTAN
L=} Vuora carms

6.523.000 pecple
199,900 1"

93% is mountainous lands,
elevations between 1,000 m and
7400 m ahove sea level

66% of the population lives in
rural areas
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KYRGYZ YURT AS ICH ELEMENT

VISIONARY COMMUNITIES

— . i g

salequarding of the

cultural heritage.

o« carefully prasarve and enrich their

anginal culture, kno

cultural meanin g

¢ Nave a geeper Lunde

the importance ane
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WHAT WE HAVE DONE

Phase |
Consultations with experts &
Discussions

Phase Il

Field research (4): interviews
(about 70) & focus group
discussions (4) in communities;
Consultations with experts &
Discussions (online & offline)

KYRGYZ YURT MAKERS:

1,700 m above sea level
1,800 people

470 households

167 yurt makers

10% - older generation
60% - middle generation
30% - young generation

Kiyiz Duino (Felt Universe)
Public Foundation
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MASTERS OF PATTERNED WEAVING:
Sary Mogol village

§
3,100 m. above sea level

5,257 people

1,035 households

50% of able-bodied people in
labour migration

20% of women are involved in
craftsmanship

Institute Sustainable
Development Strategy (15D5)

FELT CARPET MAKERS:

2.100 m above sea level
5106 peaple

759 households

40% - poverty level

CACSARC-kg & Grassroots
organizations
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EAGLE PEOPLE:
Bokonbaev village

1,800 m above sea level

10,450 people

30 families keep and raise eagle and
falcons and aboriginal hunting dogs

Salbuurun Federation
B5% - 12-26 years old
15% - 40-60 years old

ICH contributions to SDGs

Poverty alleviation (SDG 1)
Gender equality (SDG 5)
Quality Education (SDG 4)

Sustainable Cities and Communities (SDG 11)
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FINDINGS

« |CH becomes a source for cultural
resilience, inspiration,
i i 1w collectve

» Masters - apprentices system is

kept alive

pment of tourism became
an impetus for development of

craftsmanship in the communities.

v nc v self-reliance and
re 1ce, ability to find solutions

to challenges and changing

ICH EDUCATION: “Master — Apprentice” model in the
School of Young Falconers, Bokonbaev village
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CHALLENGES

Internal
(social, political & environmental);

External

(religious fundamentalism, globalization,
mass & pop-culture; increased pressure on
the distinct cultural identity)

FUTURE ORIENTATION OF RESEARCH

ON ICH AND ICH SAFEGUARDING

« Research of the living museums: role of community 80 provincial museums in
guarding ICH

+  Developing educational and methodologi

i guidebooks and training
chers/facilitators on |CH to support informal education in the selected visionary
communities,

« Mapping the visicnary communities of Kyrgyzstan;

«  Organize an international (or Cer
partnership with Anthropology [
[AUCA) with the focus on safeguarding the nomadic yurt as ICH
bearers of traditional knowledge

tral Asian regional) anthropological conference in
n Central Asia

ipation of
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www taalimforum, kg

taalimferum@gmail .com
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Presentations in session 3

There were 2 presentations in session 3. The 2 counterparts from the Philippines
and Viet Nam made presentations, including the current situation of the previous
project and future attempts and plans related to ICH and SDGs.

1) NCCA (The Philippines)

Multi-disciplinary study
on intangible cultural
heritage’s contribution
to sustainable
development:

Focusing on education

The Philippines: Non-formal
education

January 29, 2021

with the International Resear . for Intangible Cultural Herit
n (IRCI) under th f UNES i xmented the pr
contribution to sustaine
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Brief Pro ject Bac kg round MULTI-DISCIPLINARY STUDY
. - e

= The cultural masters, loce rdinators, and

FOCUSING ON EDUCATION

ements
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The current situation of the FY 2018-2019 project

* Further chan 1 attitud cultural masters, educators, students and SLT coordinat
the SLTs that the project targeted

attitudes toward teaching and

learning attitudes as Subanen community

* Both the cultural masters and SLT ® The Subanen communities were
students deemed the use of a gratified that their ICH were
learning guide more effective in documented in such a way that it
the transmission of the ICH. They will help the future generations to
have been teaching and learning continuously learn their culture.
the ICH in a more organized They felt more proud of their
manner. identity as a community as they see

the richness, depth, and
significance of their intangible
cultural heritage through the
learning guide.

The current situation of the FY 2018-2019 project

* |mpacts of the project

er ne
velop their own SLT learning
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The current situation of the FY 2018-2019 project

* |mpacts of the project

g of Living Trad s(SLTs)
across the Philippines. It will support the financial and
technical aspects of the development and publication of
learning guide eaded by the cultural masters
and bearers, and the SLT local coordinators.

The current situation of the FY 2018-2019 project

Further, the NCCA shall alse partner
with the SLTs this 2021 for the
production and mination of e-
learning rescurces as support for SLT
strengthening and ICH safeguarding,
taking into ount sustainable
development through education.

42



Future attempts and plans related to ICH and SDGs

ed on the implementation of the Convention
ing sustainab
and adop by th

mulate institutional policie

Future attempts and plans related to ICH and SDGs

Further, the NCCA plans to orate with the Philippines’ Department of Education-

DEPARTMENT '_ OF EDUCATION
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Multi-disciplinary study
on intangible cultural
heritage’s contribution
to sustainable
development:

Focusing on education

The Philippines: Non-formal
education

THANKYOU!
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2) VME & VNIES (Viet Nam)

=] o @k ©

Wietnarm Museum International Research Centre Wietnarm Institute
af Ethnology for Intangible Cultural Heritage of Educational Sciences
{WVME) in the Asia-Pacific Region {VNIES)
(IRCI)

“Multi-disciplinary study on intangible cultural heritage's contribution
to sustainable development: Fecusing on education”

ICH EDUCATION IN VIETNAMESE SCHOOLS
TOWARDS SDGs -
Practice and Expectations

Webinar 28-29 Jonuary, 2021

Contents

» Brief summary of the project — (what we do)

» Impacts (How schools and teachers respond)

» Expectations from all steakholders
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Summary - What we do

# Studied new curriculum
framework and reference
documents (8-9/2018)

» Developed the ICH
Guidelines for schools (10-
12/2018);

» Organized Consultation
Workshops (29 /12/2018)

» Training teachers of 7 schools
What we do... on using the Guidelines (23-

24/8/2019);
» Conduct pilot in 2 schools to

verify the Guidelines’ feasibility
& relevance (8-10/2019);

# Organized the monitoring
workshop with 2 pilot schools
(24-25/10/2019)

# Printed the revised guidelines
(after pilot) (2/2020)

» Distributed the guidelines to
20 schools in Ha Noi (8/2020)
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Pre-Feasibility Study

v Training for teachers from
7 secondary schools in Hanoi
¥ Selection of teachers for
pilot

¥ Selection of subjects for
pilot

T@achers were guided to
gfeate interactive activities i
essons integrated with ICH
and SDGs

47




Teachers were divided in
subject groups to discuss on
how to connect subject lesson
with an ICH and SDGs

knowledge, skills, and values

What we do...

= 8/2020: Distributed the Guidelines and the DVDs to
~ 2 pilot schools
~ 5 other schools that participated in the training workshops
# 3 schools that did not participate in the project

= 3-4/2020: Introduced the Guidelines to some faculties in the Hanaoi
University of Culture and the Hanoi National University of Education
to let it become a practical reference for their students
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Impacts of the project’s activities

¥»On 2 pilot schools

+ All teachers are able to use the
Guidelines to build lessons and actively
integrate |CH into the lessons and
extracurricular activities

* For students, integrating ICH and 5DGs
into lessons helps them clearly aware of
their own rights and responsibilities in
heritage conservation. They better
remember the lessons, master the
knowledge, and understand various ways
of practice heritage conservation

Impacts...

» On 2 pilot schools...

"] wish that | knew this method (of using ICH in teaching) earlier. | surprise to see
how students engaged and respond actively to the activities”
{Teacher of Experientiol Activities in Thuc Nghiem School, Ha Noi)
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know that the way we breathe in and out relating
closely to the breathing technique when singing. | prefer
this kind of interesting lesson.”

" It is great to listen to Ca tru directly in a lesson and

_ (Tran Nhat Minh, 8% grate, Yen Hoa Secondary School]

“I really ike this way of

leaming because

it makes

me feel comfortabla, We
:n”"" When we learp
E lesygn, Now | know

‘ﬂ'lﬁ‘ 1:15! Bame jg
tuﬁﬂfwm.

talled

Impacts...

»0n 2 pilot schools...

* Teachers have ideas to build interactive
activities, and programs on the based of
ICH and SDGs integration into lessons

School of Yen Hoa: Ms. Hang |
built a field trip program at the
community to preserve the

Quan Ho cultural haritage in
Bac Minh and the family of a Ca
tru artist in Hanoi.

{Ms. Chu Thanh Hang, Teacher of
Literoture, Yen Hoa Secondary
School]
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Impacts...

» On other schools and teachers

tha s

lessons for students.
Ar. Troom Anh Dung, Physics teacher,
Luwong Yen Secondary School)

There s no sample lesson o
Mathematics integrated with ICH in
the Guidelines but this is a useful
reference for me. It inspires me to
create such a lesson in Mathematics
for the Contest for Good Teachers."

{Ms. Nguyen Thi Nguyet Ha, Math
teacher, Ba Dinh Secondary School)

Impacts...

»On communities

* Cultural bearers are eager and willing to
contribute to education of ICH for
students in schools

{mmd:.m- to students of our
natiors “.,m,ﬂ ﬂmngh"
fmnm -
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Impacts...
#0n 2 institutions
* Effectiveness of the study and Guidelines have been expanded to universities:
Use the Guidelines in teaching students of some universities on how to work and

collaborate with the community to preserve and promote cultural heritage towards
sustainable development in accordance with specific conditions of each locality

* Experience sharing to other localities:

Share experiences about on the coordination between museum and school in
cultural heritage education for teachers, museum staff, and cultural officers in some
provinces (Ha Giang, Tuyen Quang, Hoa Binh, Ninh Thuan, An Giang) so that they
diversify educational activities at schools and in museums

* Schools-cultural bearers connection improved:

Strengthen the connection between schools and cultural bearers, helping the latter
to be more aware of the cultural values they hold. As a result, they proactively
propose and implement activities to promote cultural heritage values in their own
communities.

Impacts...

»0n 2 institutions...

* Collaborating between the school and
the museum to educate students about
the intangible cultural heritage is a very
new and very useful approach to the
museum staff. sustainable development.

= Students colouring patterns
according to traditional patterns
of ethnic peoples at the VME

4 Students from Ba Dinh
Secondary School playing tug of
war at the VME
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Impacts...

On 2 institutions:

* Experienced a positive and active model of partnership between
education and culture agencies with regard to ICH education in
schools

* Great opportunity for teachers and researchers to be trained and
work with cultural/museum officers and experts

Impacts...

* On educational policy development related to cultural and ICH
education:

The study’s process and results have direct and indirect impacts on

MOET’s policy development related to cultural and ICH education,

through:

+ Involvement of educational administrators, school board

+ Textbook writing process (3 VNIES members in the ICH project are
also national textbook writers grades 6 — 12: Literature, Natural
Sciences, Experiential Activities)

+ Reporting mechanism of VNIES to MOET
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Expectations

SCHOOLS

* Continuous supports from education and ICH experts to school

* Recommendation of reliable source of information for teachers and students
* More trainings for teachers; more schools can get involved

* Recognition of all level of educational authorities on teachers’ efforts on
building lessons integrated with ICH and SDGs

* Schools to pay more attention to ICH teaching-learning: More investment on
teachers’ fieldwork and teaching materials

Expectations...

IMPLEMENTING INSTITUTIONS (VNIES, VME)
* Share this experience and practice to colleagues and partner agencies

* Looking for opportunities to expand this initiative to other schools and
education levels (primary, upper secondary)

* Capacity and knowledge of educational expert on ICH related issues are
improved

* Researchers to carry foward this practice to related studies and educational
development programs.
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3-4  Summary of general discussion

Comments, thoughts and suggestions by participants during the international
symposium are summarised in this section.

1. Influences of COVID-19 on the practice of ICH and the project

The practice of ICH and the project in Bangladesh and Kyrgyzstan were not so
seriously affected by COVID-19 because most of the target communities are
located in rural areas where the COVID-19 situation was better than that in
urban areas. The researchers were able to conduct field research and organise
workshops in their target communities in cooperation with local researchers,
local government officials and community members. They also successfully
conducted literature surveys, interviews and data analysis.

In Indonesia, however, the project was significantly affected due to the
limitation of movement and the limitation of maximum number of 5 people for
a meeting, having difficulty of conducting a workshop and teaching Kethoprak
as an extracurricular activity. On the other hand, Kethoprak has been performed
as it was before the COVID-19.

Negative aspects

Movement was limited and schools or educational institutions were closed.
Many festivals and events related ICH were canceled.
Not only ICH practitioners but also various industries supporting ICH, such
as artisans and musical instrument manufacturers, theatres and venues for
ICH performance have been suffering because festivals and ceremonies
related to ICH were canceled or postponed and the number of audiences
are limited.

® |n Kyrgyzstan, the following negative impacts have been observed.
- The sales of products related to ICH such as felt carpets have dropped 50%

due to the decreasing number of tourists to the communities.

- Quite a lot of number of culturally important people were dead.

® |n Japan, the above-mentioned industries supporting ICH have lack of
support by the government because the government’s priority on ICH is low.

Positive aspects

® Community members, ICH practitioners and local NGOs developed new
skills and ways to overcome their difficult situations. For example, using
online tools to perform, introduce, teach and learn their ICH, such as social
media, web meeting systems and YouTube.

® |CH is essential to sustain healthy society and quality of life, which is
crystallization of human activity. It is different from tangible cultural
heritage.
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® The COVID-19 situation provided an opportunity to implement ICH
education by using online tools that enhance communications in their
family between learners and educators and also beyond countries.

® The situation that people stay at home and in their community bring family
members and community members together and strengthen solidarity.

In the Philippines, communities and cultural masters can manage the situation
by their own ways and have practiced their ICH and share knowledge by using
online tools and e-commerce with help by SLTs and NCCA.

The COVID-19 situation worsened the existing issues such as globalization,
internal and external threats on safeguarding ICH, instead of raising new
research questions. But one new question related to SDG 11 was brought by
Kyrgyzstan with respect to community resilience, solidarity and social
responsibility under the pandemic.

Relationship among ICH, education and community development

The importance of transmission of ICH through a multi-stakeholder approach

® Not only safeguarding of ICH but also research itself should be conducted
by various stakeholders, including cultural bearers.

® (CHteaches the value of communities or value of tradition. However, on the
basis of mutual respect which ethical principles emphasise, we must
respect our own ICH and the others’ ICH.

The relationship between ICH and education

® Because of the nature of SDGs, that is all SDGs are interrelated to each
other, ICH contributes to all areas of SDGs and has a significant potential
for integrated problem solving. ICH can also develop non-cognitive skills.

® |CH can improve current education, including formal, non-formal, informal
and TVET.

® |CH can be enjoyed and participated by all people regardless of religion,
generations and gender. It also provides solutions for social problems such
as child abuse and child marriage in the Bangladesh perspective through
changing the knowledge and behavior of people in the community where
the ICH is practiced by integrating ICH into education.

®  “Education about/through/in/for/as ICH” contributes to the continuity of
the project.

®  With regard to the role of ICH and education, education has different
meanings represented by education about/in/through/for/as ICH. Among
them, education as ICH is more reflective and more emphasizes on
emotional aspects.

® Interms of supporting ICH in a community, education about/through ICH is
effective for teachers and local government officials who lack knowledge
about ICH and understanding of the importance of ICH.
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The relationship between ICH and community development

® |ICH can contribute to community development in terms of environment
(use of natural resources, etc.), economy (sales of traditional crafts and
tourism, etc.), society (communal work and inter and intra-generational
communication, etc.) and resilience (mutual assistance, etc.).

® |CH, education and community development are interconnected. ICH
contributes to community development by improving the environment of
education or transmission of ICH to the public and bringing community
harmony.

Future perspectives and challenges regarding the ICH contributions to SDGs

Educational activities

® Integration of various types of activities that are based on “about/in/for/as
is important for implementing the next project.

®  Practicing ICH in formal education as compulsory needs to seamlessly
connect to practicing ICH in non-formal education as voluntarily.

®  While workshops or training of ICH have become popular, traditional
master-apprentice system is still in practice in ICH education.

® A community-based museum plays an important role for transmission of
ICH through teaching and learning their own ICH and nurturing the sense of
pride and cultural identity of their community. It also brings various
stakeholders including youth together and builds network.

Participation of multi-stakeholders

® The partnership between different fields such as education and culture is
effective and participation of stakeholders at all levels will bring new
perspectives to the project.

Involvement of youth

® |t is important to get involved youth who is the main actor for the future
sustainable society.

®  Considering the aspect of the safeguarding of ICH on the future project, the
involvement of youth is one of the challenges to be addressed because
practicing ICH not only in educational institutions but also voluntarily by
youth are important. Amid glabalisation and commercialization, many of
them are not interested in ICH and tradition in their community because
ICH brings few financial benefits.

® |n order to encourage youth participation in ICH education, the methods
and subjects need to be fun for them and design them easy to understand.
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Policy linkage

® |t is important to consider how to link with policy orientation and
implementation to not make the project an ivory tower.

4. Effects of the previous project

The Philippines
® The previous project continues and even expand to other municipalities as

well as other SLTs. The community members, including cultural masters and
local government officials show willingness to continue the project. The
developed guidelines are appreciated by stakeholders, including students
and cultural masters by helping them teach and learn in organised and
systematic manner. It gives pride and cultural identity. The project and the
guidelines also influenced local governments, which established a task
force to discuss ICH safeguarding measures. NCCA will continue to expand
the project to remaining SLTs and in formal education.

® The community members mainly had responsibility for making all the
decisions related to the project and the ICH elements were selected to bring
benefits to the community.

® The developed guidelines provide teaching process and can be adjusted to
a certain community by selecting any ICH element that is relevant to the
community. Each community can develop its own guideline.

® Eventhough the project started after Buklog was applied for UNESCO’s List
of Intangible Cultural Heritage in Need of Urgent Safeguarding, it has been
helpful for the safeguarding activities after the inscription in 2019.

Viet Nam

® The project has expanded with distribution of the guidelines to other
schools and the Ministry of Education (MOE). The MOE will use the
guidelines for its planning next year because it considers ICH education is
effective to achieve SDG 4.

® The MOE is also considering to develop a similar project with UNESCO
Hanoi office.

® The guidelines are good way of bringing ICH education directly into school
through new textbook system.

®  Both viewpoints of sustainability and outcomes of social impact are needed
to consider separately.

5. Others

®  With regard to the integration of ICH safeguarding issue into the research
project, the thoughts from the 3NGOs are as follows:
- In Bangladesh context, the existence of government support, including
financial support and benefits for community members by safeguarding
their ICH need to be considered.
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3-5

- In Kyrgyzstan, more holistic approach is needed to safeguard ICH in order
not only to revive the ICH itself but also gain meanings of the ICH. |
addition, research on community or place based museum as a non-formal
community learning centre is worth considering to promote safeguarding
ICH.

- Safeguarding ICH is strongly linked with research and education and
integration of three components by involving various stakeholders are
needed.

® According to the 2003 Convention principle, authenticity of ICH elements is
not so severely concerned compared to tangible cultural heritage because
it is recognised that ICH has continuously evolved. However, a community
should have ownership of ICH. Authenticity is also related to the
governance or nature of community.

Forum

The forum with the participation of Japanese Educators and Youth was held as
session 4 of the above-mentioned International Symposium. In collaboration with the
UNESCO Associated Schools Project Network (ASPUnivNet), United Nations University
Global RCE Network (RCE), Asia-Pacific Cultural Centre for UNESCO (ACCU), and Goi
Peace Foundation, Japanese educators and youth presented their activities related to
ICH education and community development. The forum provided a precious opportunity
for all participants to share their knowledge and discuss the relationship among ICH,
education, and community development from the viewpoints of youth while learning
UNESCO activities in Japan and other countries in Asia.

3-5-1 Presentations in session 4

There were 4 presentations in session 4. 3 Japanese educators from universities
and a secondary school presented their activities about ICH education in Japan and 1
youth shared his attempts towards community development by using the locally unique
ICH. The presentation materials are provided in APPENDIX 2.
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1) Miyagi University of Education (ASPUnivNet)

QO

The activities of T g
Japanese Youths :
and Educators

Linkesd Macions = LINESCOD
Egucaional, Scentfic and | Associnted
Cullurs Crganizidion Schank

by ASPUnivNet

Miyagl Unlversity of Education

ichinose@staff. miyvakyo-u.ac.jp

Location of the Miyagi University of Education 1116
Japanese ASP net schools in Japan

Japan Vil Mhivagi

Workd
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Tohoku District
Rich of the resources of

Intangible Cultural Heritage
* Dainichido Bugaku{Akita)
* Havachine kagura dance( lwate)

* Akiu no Taue Odori( Mivagi)

Tohoku
District is
Disaster
Affected
Area 2011
March11

-

The scale of the earthguake was extremely large
as the number of fatalities is 15,894 and the
niimber of missing people 1s 2,562 [by lapanese
Police office 2018).

* Loss of life : Total 522students and teachers{plus

number of people whose safety Is unknown: 236
students), the number of damaged school
|:||,|||;'ﬂ||'|g‘_. 15 754

* Children evacuated from the disaster-stricken area

[25,516), Fukushima radiation contamination area
[almost 12,000).

» Orphan and children left after their parents” death

[total 1,G38),

The Children af ethnic minorities/Children of
special needs {almost 300}
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Sendai Framework for
Disaster Risk Reduction
(SFDRR)

11 SUSTAINABLE CITIES
AND COMMUNITIES

Education and
Community
D E?E]ﬂp ITlE'nt * Community Development:

Recovery of Local
community from Disaster
and Cultural Heritage

« Education: ASPnet schools

QUALITY
EDUCATION
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W ITOTE
n impartant
er the disaster

Shishiori Elementary School, ASPnet
5C 'l{:l{JL continue to learn Toramai
Dance until now

This school is attached by the
community center
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Tsukidate Elementary
school, ASPnet school
Kesennuma City,
Shishiodori Dance

Picture MUE ESD Culture Heritage Forgo

Ogatsu Lower
Secondary

school, Ishinomaki
City, Disaster
Striken Area,
Ogatsu Hoin Kagura
Dance

PFicture MUE ESD culture Heritgge
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Sanjo Lower
Secondary school,
Sendai City,
Torimachi Kumoano
Jinja Kagura

Picture MUE ESD Culture Heritage Fnru »

Yumoto Elementary
school, Sendai City,
Taue Odori Dance,
UNESCO, Intangible

Cultural Heritage,

fr

i I—“’*

Picture MUE ESD Culture Heritage Foru A '
! é N
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Education Kushiro Campus
Graduate Schaol of
Ermvironmental Studses, Tohoku
University

I'ul'||'r4+,l;p Lnpeisrsity of Ecluecation
Coliege of Education,
Tarmagawa Linlversicy
School af Humanithes and
Culture, Tokal Uinhersity
Kamarawa Unkersity

Gifu University

Faculty of Education

Shizuoka Linhversity

Auchi University of Education
Chubiu Unhversity

Mg Liniversity

Studies

& (Dsaka Prefecture Unheersity

e Nara University of Education

* Okayama University

& Graduate School ol Education,
Heroshima Lniversity

& Fuluyama City Unbeersity

& Faculty of Internationad Studies,
Hiroshima Clty University

*  NMarufo University of Education

# University of Teacher Education
Fulcuoka

ASPUnivNet

Member
University

Network for supporting

ASPnet: Tohoku
Consortium System

NI A b

Teaching & Learning:
Capacity-building,

e mo o piheerwm

B s community te
SC0 s vah

IR0 depiaee

[ ety iy
[ipm—

W e S

e

bamy M=

—- [
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Utilize UNESCO Site and Local Heritage for ESD N

¥ Y

etwork
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2) Akiu lower secondary school (UNESCO associated Schools: applying)

The principal of Akiu lower secondary school gave presentation about his attempts
and activities through the animation video. The report reproduces here its extract in the
form of the photos.
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WE ARE GLAD TO SEE YOU.
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3) RCE Chubu (Chubu University)

International Research Centre for Intangible Cultural Heritage in the Asia-Pacific Region (IRCI)
28-29 Jan 2021 , Online

The Traditional Knowledge based ESD Projects on
Bio-Cultural Diversity in
The Ise-Mikawa Bay Watershed

f. 2 @‘

RCE Chubu

Reita Furusawa
- Associate Professor, Internatienal ESD/5DGs Center, Chubu University, Japan

- Coordinator, RCE Chubu [Central Japan)

a RCE Chubu and Bioregional ESD Approach
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ESD: Education for Sustainable Development

2005-2014 UN “Decade of ESD (2005~2014)"
* Proposed by the Government of lapan

* UMESCO as a Leading Agency

* UNU launched RCE-ESD

2015-2019 UNESCO “Global Action Program on

ESD (GAP)”
= 5 Priority Areas: policy, whole school,
teacher training, youth, community
*  Key Partner netwark

2020-2030 UNESCO “ESD for 2030 (SDGs)"

+  Adopted at the 400 UNESCO General
Conference

2000-2015
MDGs

Ei © Ko
FEEE
8-

2016-2030
SDGs

W GOALS
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179 Regional Centres of Expertise on ESD (RCE)

- i
-

Rt &

N

= - o=

S
s B B - et
d “Wpintren Lahan Tpurn il 4

i Zhaiany Ok P  Fana Eanaz
Eant D Pyoge-sinon o - Lagm Sgsamre
D Gie el - o e,
MmEs  smseniest e _— i i Toizaz.
e oy (L Fraribgrs LA
e Targyurey cen Ugarde > frges Rapin
e :::- v Thypa s Gra i R m‘m—
?’llﬂ (R kA el e
= = o =t —
ey Pacisc Merpn Vi i Beacerms
LTS Pawary Wapete T
Hatincnace o bk Ll e
Apap-esse ENE ks i
Tef I Qi
oy

78




Regional Centres of Expertise on ESD (RCE)

3 3
Non-formal and informal
education
(Science) museums
gz\ University A University B | Botanical gardens
= Natural parks
= | Secondary Secondary e
2 | SchoolA  School B Lataral Local government
5 Y
links Community leaders
@ | primary  Primary " T,
W school A School B Media
€ > Local businesses
Horizontal links
= Local NGOs J

8 RCEs in Japan

RCE Hokkaide Central
RCE G.Sendai

RCE Yokohama

RCE Chubu

RCE Hyogo Kobe

RCE Okayama

RCE Kitakyushu
RCE Dhmuta




RCE Chubu Network

| RCE Chubu Council (80 organizations)
| Universities Administrative Institutions Kag g T S
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Chubu University
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o i Rl = Pacific Ocean
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e e Bioregion=Watershed, Island, Desert
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RCE Chubu and Ise-Mikawa Bay Watershed

Ise-Mikawa Watershed

{Tha rivers ampdy inbo lee-8loss Dy}

ACEECECEEEEEY
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M ,,..,. Holistic Understanding of local Issues
wisnictoring— e P e
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] 4

Ise-Mikawa Bay ,l,’“’ f

a RCE Chubu’ TK ESD Project
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Ise-Mikawa Bay Watershed TK ESD Project
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Implementation of ESD-TK Project |=| = - [ - [

4 Mecessities of life: SSHOKU-IYU ¢ @-42) o [ e —
food, clothing and shelter {housing) _ laj== =

]

{

i

i

i
AR+

*  Natural Enviranmental Diversity: Yama-Kawa- =
Urmii L~ |11+ 78 forest, river, sea e o TS ¢___ | | —

«  Cultural Diversity: festivals{UNESCO D i il e
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e Matsuri (festival) Bio-Cultural Diversity Project

Chubu Area and festivals:
Float Festivals as ICH

B Float festivals in Japan, were
inscribed in 2016 on the List of
the Intangible Cultural
Heritage of Humanity.

W 11/33 are in the Chubu region.
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SDGs and the local festivals

Mhusil-stahahoidor Exarnple: Float Festivals in Chubu Area
particiation
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Conclusion

Achievements:

MTK is the knowledge of diversity of local natural
environment.

M Using a concept of bioregion is an ESD approach for
holistic understanding of regional and local
challenges.

M Encourages global dialogue on local bio-cultural
diversity.

Challenges:
B Mainstreaming the Education on bio-cultural
diversity in the context of SDGs.

relta@isc.chubu.ac. |p

Q

RCE Chubu

1,
=
7\

3
-
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4) Group for transmission of the torch (TAIMATSU) to next generation as cultural
heritage

pand i ®

Communlty DevelopmentUtlllzmg Historical
Resources in Omihachiman City, Shiga Prefecture
BEOYXBEBRERVI-AEDRR I A—F L

Group for transmission of the torch (TAIMATSU) to next generation as cultural heritage
Shintaro Taguchi | 2021.1.29.Fri

About FHC] EAER/ Shintaro TAGUCHI

HEEIS T A R AR R T, p01as

TE R ink s
T A= Ry

Facetaok @shintaro8i000
Mzl shintaro80000@gmeil corm

Brief history

2020 - 2021 Ornibchintan Sity Hall

86



Activities
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The Omihachiman Fire Festival
- an intangible cultural asset

IAREQKRED | (3

The Omihachiman Fire Festival s a traditional festival with a
history of over a thousand years
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Every year from March to May, more than 200 torches are
made and set alight in more than 60 villages in the city.

YRR
T4 51 BECLILK

nel, Hagnha

&7 B B R,

The torches are made from local materials such as reeds from
Lake Biwa, bamboo from the countryside and rapesesd stalks,
and vary in size and design from village to village.
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Group for transmission of the torch
to next generation as cultural heritage

o 2014 D SRR DT OIS FER PR BEOER. HHX
k&AL THhEE D HATVET,

Since 2014, we have been working to preserve and pass on
torchlight techniques, train successors and revitalise the local
community through traditional culture.

AEFlE T, 2020 ICBEER Ok - BF 74— Z4AE
8 mvs kT 18
The economic and cultural organisations of Shiga Prefecture
will award us with a prize in 2020 for our activities.

e — e
BETS

TAIMATSU FESTIVAL/ #8827 £ 27 « /)L

Phasel : 2013 -2015, Phase2: 2017 -2018
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chlight werkshop, Handmade shimenawa rope workshop, ETC
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Background
h R

Masse Corporation
(Omihachiman City Community Development Company)

EFETOSH BEE

“Massee” is a community development company.

Based in Omihachiman City, it is a public-private community
development organization that focuses on nature, history, and
culture, and aims to create a sustainable future for the
community.
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OMIHACHIMAN'S FORECAST FOR 2040
2040FE D INIED I D
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65 years old and over || 11%1%) i i

Mission

Omihachiman, a city with all the charms of Shiga Prefecture,
linking its beautiful nature and rich culture to the future.
EHOBADFER S NIGRTINED
EULWBREBENBXILEREANDGBLS

Conservation and use of Conservation and use of Training of human resources

Cultural landscapes historical resources for community development
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Feedback
aEIDIRD R D

1.
2.
3.

EBDIR DR D

Feedback from our activities

IR (K E LS [REBEEF] (EFLL)

"Sanpo-yoshi”, the way of doing things in the community

EECcOBEATH RS TavsFrqa 7 (GHREE) |
“Collective” is important, not an organization or an individual
Ala=T 4 BT Mga—-Tsx—%—] OBK

Fostering “community coordinators” to cultivate communities
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3-5-2

Summary of Forum discussion
In the active discussion, the main messages were addressed as follows:

The Methodology of ICH education in school

ICH education depends on districts and areas where the ICH is practiced. For
example, students learn ICH after school in a community learning centre.
Another example is ICH education is incorporated into the school curriculum as
an “integral study hour”*,

Teaching ICH in a team school that is a system based on the specialties of each
teacher is one of the alternative ways when considering the limited time of the
school curriculum. And it is important to continue teaching even small portions
of ICH from primary to high school to make students aware of their roots.

There are an approach of “schools to the community” and the other “school to
students who can learn from the community” for teaching ICH. Students
practice ICH and learn the background of ICH and research on ICH that can
nurture non-cognitive skills such as affection towards their community.

It is expected that the education that combines teaching traditional culture and
introducing new methods such as career internship and entrepreneurship
training enables students to build better capacity that makes a sustainable
society. The students who have experienced such education may contribute to
their community even though they leave the community.

Traditional culture and ICH should be safeguarded by a collective community,
rather than organizations or individuals. Individuals cannot safeguard their ICH
after their death even though they are enthusiastic and they have special
knowledge and skills. Organisations and companies may not sustainably support
and fund safeguarding efforts. Therefore, it is important to form a collective
community that has new interests in safeguarding ICH.

It is important to link practical approach and learning approach while linking the
approach of education about/in/for/as ICH in the ESD context.

It is necessary to strengthen the spiral for learning in a community and school
rather than placing too strong emphasis on formal education.

* An integral study hour is obligatory at primary and secondary schools in the Japanese education
system and is often used for Education for Sustainable Development (ESD) for its transdisciplinary

nature.
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The challenges of ICH education

® |t is difficult to teach and learn ICH in formal school because they have to cover
a lot of subjects under the current school curriculum in Japan as well as other
countries. But as tradition and ICH are the most familiar topics for students,
educators need to be aware of the attraction of local ICH and naturally
incorporate ICH into school curriculums or extracurricular activities. It is
necessary to create policies to realise it.

® |CH education in either formal or non-formal setting needs to have local
preservation society, including cultural practitioners and community members,
understand ICH’s educational effects because ICH, which through long-lasting
tradition, often contains sensitive issues. As seen from the case study of RCE
Chubu (Chubu University), it is critical to explain the benefits of the transmission
of ICH. According to the case of Ohmihachiman city, to teach the torch making
as an independent matter from the religious context, it takes some time to get
permission from the Shinto shrine where it has been parctised for more than
1700 years.

® |t is a challenge how to seamlessly connect ICH education in formal school to
that in non-formal school. Formal education and non-formal education are not
in conflict. It is critical to utilise both education systems for transmitting ICH and
work with all stakeholders. It is necessary to consider what can be done in each
formal and non-formal education in each country at the next step.

® |CH in the school curriculum cannot be necessarily taught in perfect form as the
traditional ICH. It may need to share that kind of understandings with local
preservation societies. ICH education in the school curriculum can be considered
as an introductory that teaches part of ICH. It is important to create a place to
work with teachers, community members, and cultural holders.

®  One of the challenges in ICH education at school and community development
is how to deal with religious beliefs and rituals related to ICH when teaching ICH
at school and supporting the local preservation society.

® |tisindicated that the way of transmitting ICH in non-formal education that was
conducted in a quite compulsory manner in a community is no longer applicable
for modern society. One way is to teach ICH in formal education with some kinds
of obligation. Another way is to devise methods to attract youth to voluntarily
learn ICH, giving incentive such as earning money from practicing ICH, enhancing
solidarity in the society, or achieving SDGs by practicing ICH.

® |t is important to establish a place where various stakeholders can participate
while linking education, research and ICH safeguarding. From this point of view,
it is expected to establish policy linkage and make suggestion for policy makers
to achieve SDGs.
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The ICH contributions

® |CH including tradition and history not only teaches learners knowledge and
skills of ICH but also nurtures appreciation of the community and pride towards
it, which leads to a sustainable future. For example, torch in Ohmihachiman may
alleviate discrimination between men and women, between younger and elders,
and between people in the community and ones out of the community by
working with various stakeholders.

®  The charming points of ICH are summarized below:

- ICH is joyful and can be participated by everyone.

- ICH can link different generations.

- In this context of education, ICH can be a bridge between community and
school or families. In various viewpoints of teaching education
about/through/as ICH, ICH is recognized in the context of education.

- It is not wise to distinguish formal and non-formal setting and how to
conceptualise in an integral manner formal and non-formal education.

® |CH may draw more attention under the situation of COVID-19. ICH will have
more profound meaning that "learn to be" become very important compared to

"learn to do" or "learn to live together".

The meaning of transmission of ICH

®  Education plays an important role to widen the opportunity for as many people
as possible to nurture the successors of ICH.

®  Considering safeguarding ICH, it is also important to think of transmitting ICH
that evolves with the time instead of protecting tradition as shows the
expression “safeguarding without freezing”. It needs mutual learning that
teachers also learn from learners who will inherit ICH.

® The term “safeguard” is used rather than the term “protect” because ICH
evolves as the time changes. And authenticity is not taken so rigorously for ICH
safeguarding. But the change should not be happened by external pressure. In
order to avoid such change, a community plays an important role.

The relationship between ICH and community development

® |t is indispensable to include ICH as well as tangible heritage for community
development planning.

® The role of community and ties between community members and other
stakeholders are important to promote and safeguard ICH.
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Others

®  UNESCO-associated schools (hereinafter UNESCO schools) are basically
supported by National Commission for UNESCO in each country. In Japan, the
Asia-Pacific Cultural Centre for UNESCO (ACCU), which is the Secretariat of
network of UNESCO schools, together with an international coordinator at the
UNESCO headquarters and a national coordinator at the MEXT helps the
UNESCO schools by organising events and forums in order to enhance both
national and international exchanges. ASPUnivNet, which is a university network
also supports the application and activities of UNESCO schools.
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4 COMMENTS

In this section, 3 resource persons and Director-General of IRCI provide comments on the
project.

4-1  Mr. ISHIMURA Tomo (Resource person)
Head of Audio-Visual Documentation Section
at Tokyo National Research Institute for Cultural Properties

The international symposium for “Research on ICH Contribution to SDGs: Education
and Community Development” organized by IRCI was significant because the
participants engaged in active discussions over a period of two days regarding how
intangible cultural heritage may contribute to achieving SDG 4 ‘Quality Education’ and
SDG 11 ‘Sustainable Cities and Communities’.

Session 1: Presentation of Case Studies:

During this session, the speakers presented case studies from Bangladesh,
Indonesia, and Kyrgyzstan. In the presentation on Bangladesh, it was reported that
Dhamail, a form of folk music, is practiced across different religions and is effective in
enhancing the resilience of the local communities against natural disasters such as
floods. In the presentation on Indonesia, it was reported that Kethoprak, a traditional
theatre performance, is passed down through formal education in elementary schools
and then via non-formal education within local communities. In the presentation on
Kyrgyzstan, it was shown that the technique for making yurts, or a traditional housing of
nomadic people, is passed down within local communities in connection with other
cultural elements such as weaving, felt making, and falconry.

Session 2: Discussion and Analysis:

During this session, the participants engaged in discussions based on the above-
mentioned presentations. Three NGOs’ case studies share some similarities in that
intangible cultural heritage is passed down via non-formal education within local
communities, enhancing solidarity among the local communities by such transmission
of knowledge, thereby producing a synergistic effect. However, the case studies also
pointed to common issues regarding the transmission of intangible cultural heritage due
to glabalisation and modernisation that has caused the diminishing of interest in
tradition, especially among the younger generations.

Session 3: Follow-up presentations of the previous project (2018-2019):

During this session, follow-up presentations from the Philippines and Viet Nam
were presented, respectively, on the situation after the implementation of the previous
project. In the report regarding the Philippines, it was indicated that efforts are being
made in different areas to encourage the handing down of intangible cultural heritage
in the form of non-formal education within local communities via SLTs (School of Living
Traditions). In the report regarding Viet Nam, it was shown that intangible cultural
heritage is being handed down at schools in the form of formal education. In both
countries, it was demonstrated that efforts reported in the previous project were being
continued, consequently producing some results, although emphasis was placed on
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either formal education or non-formal education. In particular, Buklog® was listed on
The List of Intangible cultural heritage in Need of Urgent Safeguarding of the UNESCO
Convention for the Safeguarding of Intangible cultural heritage in 2019, and it is
expected that safeguarding endeavours involving the SLTs and inclusion of the relevant
elements in the list will create a positive synergistic effect.

Session 4: Forum with participation of Japanese Educators and Youth:

In this session, four groups from Japan reported their activities. These groups
belonged to the following institutions: Miyagi University of Education, Akiu Lower
Secondary school, Chubu University, and the Group for transmission of the torch
(Taimatsu) to next generation as cultural heritage. Miyagi University of Education and
Akiu Lower Secondary school reported their efforts in the transmission of intangible
cultural heritage centred on formal education, while Chubu University and the Group
for transmission of the torch (Taimatsu) to next generation as cultural heritage reported
their efforts in the transmission of intangible cultural heritage centred on non-formal
education. After their presentation, all the participants engaged in discussions.

Following are the author’s thoughts after participating in the discussions at the
symposium.

One of the discussion topics at the symposium was the relationship of formal
education and non-formal education with intangible cultural heritage. While many
reports focused on non-formal education within local communities in relation to SDG 11,
they also stated that it is often difficult to hand down intangible cultural heritage only
via non-formal education within local communities.

In pre-modern traditional societies, intangible cultural heritage was generally
handed down in the form of non-formal education within local communities, and it was
common for people to live their lives within the local community in which they were
born. Therefore, it can be said that learning and transmitting intangible cultural heritage
in the local community were almost ‘obligatory’ and even ‘compulsory’ for the people.

However, in the current globalised and modernised society, people often have the
freedom to leave the local community in which they were born. At the same time, the
lifestyles of local communities have undergone rapid changes from traditional to
modern. Under such circumstances, the conventional manner for the transmission of
intangible cultural heritage by non-formal education within local communities seems
not to work well. Therefore, new strategies are required in modern society in order to
sustain non-formal education within local communities.

One of these strategies is an effort to encourage people to participate in the
practice and transmission of intangible cultural heritage voluntarily. Specifically, it is a
strategy to inform and convince people belonging to local communities that practicing
intangible cultural heritage benefits them. For instance, in addition to communicating
with them that intangible cultural heritage is effective in enhancing the solidarity within
the local community, a framework might be established for people to earn cash income
by practicing intangible cultural heritage. It may also be important to let these people
know that engaging in activities related to their cultural heritage plays a certain role in
achieving the SDGs, as accomplishing the SDGs is of common benefit to humanity.

> Buklog is an elaborate thanksgiving ritual system of the Subanen, an indigenous people in the
southern Philippines.
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Another strategy is to incorporate the practice and transmission of intangible
cultural heritage into formal education in schools. This may seem contrary to the
aforementioned idea of ‘encouraging voluntary participation by the people’ since school
education is, in a sense, ‘obligatory’ and ‘compulsory’. However, some elements of
intangible cultural heritage, including traditional arts and crafts, are difficult to acquire
unless they are learnt early in life. Since non-formal education in local communities can
no longer be expected to play an ‘obligatory’ or ‘compulsory’ role, the option
of supplementing it with formal education should also be considered. Itis also
significant that many people will have the opportunity to experience intangible cultural
heritage through formal education. The base of practitioners of intangible cultural
heritage can also be broadened in this way, and this is necessary for its stable
transmission to future generations.

In order to implement the above two strategies, it is necessary for government
officials, researchers, educators, etc. to cooperate with the people belonging to local
communities and encourage them to work as stakeholders. The responsibility for the
practice and transmission of intangible cultural heritage should not be imposed solely
upon local communities since such an action leads to confining and ‘freezing’ traditional
culture within these communities. Instead, it is necessary to put the practice and
tradition of intangible cultural heritage in the dynamic context of modern society and
seek solutions to its problems.

In conclusion, | would like to express my overall impression of the project. When
considering the relationship between intangible cultural heritage and the SDGs,
intangible cultural heritage contributes to achieving SDG 4 and SDG 11, and
accomplishing SDG 4 and SDG 11 leads to the safeguarding of intangible cultural heritage.
In other words, the two are interrelated, and it is important to pay attention to
this interrelationship. However, it was perceived through the discussions that there was
some confusion regarding this interrelation. For instance, regarding the relationship
between intangible cultural heritage and SDG4, it was determined that the
incorporation of intangible cultural heritage into education improves the quality of
education, and the transmission of intangible cultural heritage is promoted because of
this step. However, there seemed to be some confusion about this interrelationship
during the discussions. Since this project is titled ‘ICH Contribution to SDGs’, more
emphasis tends to be placed on the former, but in reality, the latter is also important. It
will be necessary to discuss these interrelations in an organised fashion when going
forward with this project in the future.
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4-3

Ms. LIOU Lin-Yu (Resource person)
Professor of Nara University of Education

It is well documented that intangible cultural heritage such as folk music, festivals,
tales, crafts, etc., is traditionally found within the cultural context of the community and
is often related to the religious beliefs, events, and economic activities of said
community.

However, intangible culture is under threat in both developed and developing
countries as a result of changes in the local community. For instance, the increase in
young people relocating to the city leads to their being fewer (and sometimes the
complete absence) of cultural successors in more rural communities. Furthermore,
young people are often attracted to contemporary culture and away from traditional
performing arts or handicraft originating from their communities. This, in turn, acts as a
catalyst to the decline of traditional economic activities and cultural events because,
unlike tangible culture, if there are no successors intangible culture can easily disappear
in a single generation. Of course, this disappearance is somewhat lessened by leaving
records such as letters, pictures, and figures for future generations but it is considerably
more challenging to document singing, dancing, or other movement. In this sense,
intangible culture is not static, but is a culture that must be passed down through the
movements of the human body. In other words, the transmission of intangible culture
is based on a person-to-person relationship.

One way to mitigate the effect of there being a lack of successors in the community
would be to provide meaningful education as education allows us both to understand
the value of intangible culture and to further awareness. Compulsory education
manages this by establishing a conventional space to hand down information and
knowledge when the community cannot do so itself. For school children, placing
intangible culture into the curriculum is an effective method because it maximizes the
child’s ability to absorb knowledge and gain step by step skills.

Unfortunately, formal education is not always the best way for communities to pass
on intangible culture as circumstances differ according to the situation of each
community and the amount of support provided by the government. For instance, in
areas with a small population of school children, there are a limited number of students
who can inherit intangible culture and its effectiveness, in terms of spreading intangible
culture, is also limited.

Consequently, relevant education could include both formal and informal learning.
Informal education allows adults to study intangible culture as a lifelong learning activity.
Ideally, formal and informal education should be launched in parallel to teach intangible
culture, but if this is not possible then informal education should be the focus.

In the first day of the symposium, we learned about the projects of intangible
cultural heritage in Bangladesh, Indonesia, and Kyrgyzstan and could recognize that
there is a common point at issue. That point is that there is a lack of young successors.
Nevertheless, in second day of the symposium we could also engage with successful case
studies involving formal and / or non-formal education through projects conducted in
Japan, Vietnam, and the Philippines. Through these projects, we could understand that
the inheritance of intangible culture is usually a result of a small group of people realizing
the importance of preserving and developing intangible culture and then, through the
assistance of the specialist gradually laying down the foundation for education in schools
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and local communities. This method then becomes a new traditional way to transmit
the intangible culture.

Nevertheless, there are still numerous instances of unobserved and disappearing
intangible cultural heritage around the world and so an additional mission of this project
will be to raise awareness of the issue in each community.

Mr. SATO Masahisa (Resource person)
Professor of Tokyo City University

Following the international symposium, | would like to raise a few points for
consideration. These are as follows:

1. The safeguarding of intangible cultural heritage (ICH) has the potential and possibility to
contribute to integrated problem solving.

Case studies have shown that the safeguarding of individual ICH contributes to the
achievement of various Sustainable Development Goals (SDGs) and integrated problem
solving (Table 1). These studies have commonly suggested that the safeguarding of ICH
is effective in not only contributing to the achievement of quality education (SDG 4) but
also deepening cooperation and collaboration, by taking account of ‘people-to-people’
relationships, such as considering social justice, gender, and partnership (SDG 5; SDG 16;
SDG 17). In addition, many of these studies have raised points regarding the natural
environment of a place and its human settlement (SDG 11; SDG 13), in terms of the
regional, human and natural geographic contexts, that give meaning to the ‘place’.
Furthermore, there was a presentation of a case study of Japan’s Chubu region, which
covered a bio-region that transcends administrative divisions and connects ‘people and
nature’, ‘people and people’, and ‘places’ through safeguarding activities. The emphasis
on communal safeguarding activities of ICH as contributing to the achievement of the
SDGs as a whole suggests the importance of considering these activities as an integrated
problem-solving approach that contributes to the same.

Table 1. Potential of the selected cases for integrated problem solving
and achieving the SDGs

e.g., Bangladesh, 4, 5, 13, 16, etc.

e.g., Indonesia, 5, 8, 9, 17, etc.

e.g., Kyrgyzstan, 1,4, 5, 11, etc.

Sendai, 4, 11, with resilience, etc.

Chubu, all the SDGs (including 4, 11), mainstreaming cultural diversity for all the SDGs
Omihachiman, 4, 11, contributing to the SDGs
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2.

3.

4.

The safeguarding of ICH contributes to the acquisition of Social & Emotional Intelligence (SEI).

It is evident that the safeguarding of ICH contributes to the acquisition of SEIl, which
is the focus of international discussions on the SDGs and Education for Sustainable
Development (ESD) today. SEl is also called ‘non-cognitive skills’, and the safeguarding
of ICH has contributed significantly to the enhancement of one’s mindfulness,
compassion, and empathy. Furthermore, some case studies have reported that people
have a strong sense of ownership of the place, which contributes to the acquisition of
SEl, the basis for sustainable development in the future.

The safeguarding of ICH contributes to improving the quality of education.

A series of case study presentations has revealed that the safeguarding of ICH
contributed to improving the quality of various types of education (Table 2)—formal
education (FE), non-formal education (NFE), and informal education (IFE) through home
learning and communication in the community, as well as technical and vocational
education and training (TVET) to improve income and life skills.

Table 2. Contribution of the safeguarding of ICH in improving the quality of education

FE (formal education): rich in curriculum, integration of subjects, contextualization,
critical thinking, opportunities for change

NFE (non-formal education): place-based learning, social learning

IFE (informal education): intergenerational and intragenerational communication,
visionary communities

TVET (technical and vocational education and training): life skills training, income
generation

The safeguarding of ICH contributes to community development.

It was revealed that the safeguarding of ICH contributes to local community
development across environmental, economic, and social spheres (Table 3), as well as
to the strengthening of social resilience. Moreover, it is noteworthy that daily
coordination, collaboration, and mutual assistance through this safeguarding can
address the Volatility, Uncertainty, Complexity, Ambiguity (VUCA) society.

Table 3. Contribution of the safeguarding of ICH in improving community development

Environment: wise use of natural resources, food culture, environmental conservation,
bio-region-based knowledge accumulation

Economy: income generation, cultural turism

Society: social bonding, intergenerational, intragenerational communication, visionary
communities, institutional arrangement (e.g., schools and associations for the
safeguarding of ICH), food culture, collective action, community coordination

Social Resilience: mutual assistance, daily communication and partnership
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5.

Concluding remarks

Activities for the safeguarding of ICH have hitherto been carried out for the
‘purpose’ of safeguarding such heritage while respecting the autonomy of communities.
However, the findings of this project reveal that the safeguarding of ICH also has the
potential and possibility of being a ‘means’ of contributing to (1) integrated problem
solving, (2) acquisition of SEl, (3) improvement in the quality of education, and (4)
improvement in community development. It also reveals its potential as a ‘human right’
that contributes to the formation of identity amongst local residents. ICH can be
characterized by such terms as ‘social inclusion’, ‘community-based’, and ‘respect for
human rights’, as shown in Table 4. This creates a multiplicity of meanings of the
safeguarding of ICH (the safeguarding not only as an end in itself, but also as a means to
an end and as a right)—in the future, it will be important to handle this safeguarding in
a multifaceted manner.

In addition, regarding the research approach to safeguarding ICH, the focus will not
be only on the positivism research approach, which has been the dominant one so far;
the interpretivism research approach, which emphasizes the local contexts and
qualitative aspects, and the critical theory and action research approach, which
promotes participation and action, too are expected to be expanded and improved. It is
important to discuss these approaches for the safeguarding of ICH from various
perspectives in the future.

Table 4. Characteristics of ICH (UNESCO, 2015)

Traditional, contemporary, and living: ICH does not only represent inherited traditions
from the past; it is recognized as constantly evolving living heritage. The focus, therefore,

is on ensuring continuous recreation and transmission of cultural expressions,
knowledge, and skills.

Inclusive: ICH contributes to social cohesion, encouraging a sense of identity and
responsibility that helps individuals to feel part of one or more communities as well as
the society at large. A certain practice can belong to more than one culture. An expression
of ICH in one culture may be similar to one practised by others, from the neighbouring
village, a city on the opposite side of the world, or peoples who have migrated and settled
in a different region. Regardless of their origin, these have been passed from one
generation to another, evolved in response to their environments, and contribute to
giving people a sense of identity and continuity.

Representative: ICH depends on those people whose knowledge of traditions, skills, and
customs is passed on to the rest of the community and from generation to generation, or
to other communities.

Community-based: ICH can only become ‘heritage’ when it is recognized as such by the
communities, groups, or individuals that create, maintain, and transmit it. Nobody else
can decide for a given community whether an expression or practice is their heritage.
Respectful of human rights: Communities are encouraged to perform and safeguard their
ICH insofar as the associated practices are compatible with international human rights.
Activities and celebrations endangering the life or health of some individuals or groups,
or being detrimental to mutual respect within a community or between groups are not
supported by the ICH convention or any associated programme.
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Mr. IWAMOTO Wataru
Director-General of IRCI

On the completion of the first year of the project, ‘Research on ICH Contribution to
SDGs: Education and Community development,” | would like to share my thoughts as
Director General of IRCI.

First, | am grateful to the researchers of Bangladesh, Indonesia, and Kirgizstan.
Their work demonstrates the relationship between their intangible cultural heritage
(ICH) and their community as well as their efforts regarding education. As | mentioned
at the Symposium, | seek to encourage them to indicate their educational activities and
the advantages of formal and/or non-formal educational settings for their ICH more
clearly.

Second, the contribution of Japanese case studies at the symposium is highly
appreciated. The Japanese conception of ICH and its incorporation into education is very
valuable. | am convinced that it provides a high stimulus to many countries.

Third, | thank the Japanese resource persons for their valuable comments, which
are so instructive despite being diverse due to their varied specialties. Since their views
are so meaningful, | did not synthesise them in this report. However, | hope that multi-
disciplinary efforts will continue in order to derive an intensified message in the
subsequent stages.

Finally, research on ICH and external factors, such as SDGs sometimes leads to the
demonstration of ICH, i.e. the components of ICH. In this context, | believe, based on
three countries’ studies, that if ICH contributes towards promoting the quality of
education and community development, it is because of its nature: 1) familiarity with
people (for example, it can convene in a participatory manner with the people of the
related community, bridging generations), 2) roots in the community (links with the
nature of the community and/or traditional knowledge), and 3) ‘living’ character
(though traditional, it is a contemporary fact). These hypotheses will be further clarified.
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