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PREFACE 

The International Research Centre for Intangible Cultural Heritage in the Asia-Pacific Region 
(IRCI) was established in 2011 within the National institutes for Cultural Heritage (NICH), Japan, 
as Category 2 Centre under the auspices of UNESCO. Since its establishment, IRCI has been 
working extensively to enhance research for the safeguarding of intangible cultural heritage 
(ICH) in the Asia-Pacific region through implementing research projects in cooperation with 
research institutes, museums, NGOs, and government sections within and outside the region. 

This project report presents the outcomes of the first year’s works of the IRCI’s 2-year project 
“Research on ICH contribution to SDGs: Education and Community Development” that was 
launched in FY 2020 to investigate the contribution of ICH to Sustainable Development Goals 
(SDGs), specifically SDG 4 (Quality of education) and SDG 11 (Sustainable Cities and 
Communities), including the case study reports of 3 NGOs, the results of international 
symposium that was held online on 28-29 January in 2021. The project was commissioned by 
the SDGs Platform in the framework of the “Platform for Future Co-creation of UNESCO activities” 
of Ministry of Education, Culture, Sports, Science and Technology (MEXT), Japan. The first-year 
of the project can see the meaningful outcomes with considerable supports and cooperation 
from both Japanese and international institutions, universities and individuals who have 
participated in the project. IRCI would like to express sincere gratitude to those who have 
provided their painstaking work and support to our project despite the COVID-19 pandemic. 

First, the research team of Dhaka Ahsania Mission (DAM) in Bangladesh has worked hard 
with cultural practitioners of Dhamail, community leaders, youth, educators and local 
government members to obtain candid opinions through discussions interviews and 
questionnaires in 4 Unions under 4 Upazilas of Sunamganji District in Sylhet Division. 

Secondly, members of Dewi Fortuna Community Learning Center (DFCLC) in Indonesia has 
made outstanding efforts on the case study, including interviews and questionnaires to 
educators, students, their parents as well as communities in Klaten to find out contributions of 
Kethoprak to non-formal education and community development. 

Thirdly, researchers of Taalim-Forum Public Foundation (TFPF) in Kyrgyzstan has conducted 
laborious work to discover the relationship among traditional knowledge related to Kyrgyz yurt 
building, education and community development. It covered from literature surveys to field 
research in 4 villages, including interviews and discussions with cultural practitioners, youth, 
community members and experts by using both online and face-to-face to collect voices and 
data and analyse them. 

This report also contains the summary of the International Symposium where the outcomes 
were presented and discussed on 28 – 29 January 2021. Fortunately, the research partners of 
IRCI’s 2018 - 2019 project “Multi-disciplinary study on intangible cultural heritage’s contribution 
to sustainable development: Focusing on education”, National Commission for Culture and the 
Arts (NCCA) in the Philippines and members of the Vietnam Academy of Social Sciences (VASS), 
the Vietnam Institutes of Educational Sciences (VNIES) and the Vietnam Museum of Ethnology 
(VME) participated and reported the development of the project as follow-up. Their continuous 
involvement in this field is highly appreciated. 



The Symposium also includes “Forum with participation of Japanese Educators and Youth” 
in which Japanese educators and youth presented their case studies on ICH, education, and 
community development. 

For the educators and experts who participated to the “Forum with participation of Japanese 
Educators and Youth”, including the Asia-Pacific Cultural Centre for UNESCO (ACCU), the Global 
RCE Network, and the Goi Peace Foundation, IRCI offers deep and sincere gratitude for their 
generous cooperation and dedicated involvement in our project. 

This report and the project at the first year could not have been accomplished without the 
intellectual supports and valuable advice of resource persons throughout the project, including 
Professor Sato Masahiko of Tokyo City University, Professor Liou Lin-Yu of Nara University of 
Education and Mr. Ishimura Tomo of Tokyo National Research Institute for Cultural Properties. 
Their comments for this report clearly show the significance and challenges of the project. IRCI 
is also extremely grateful to Ms. Duong Bich Hanh of UNESCO Bangkok Office for her warm 
supports and beneficial thoughts. 

I take this opportunity to thank Ministry of Education, Culture, Sports, Science and 
Technology (MEXT), Japan and SDGs Platform who provided financial support. 

I hope this report together with the case study reports by 3 NGOs help the researchers and 
educators deepen their knowledge and stimulate further their research activities upon the 
contribution of the intangible cultural heritage to quality education and community 
development as well as the safeguarding of intangible cultural heritage. 

February 2021 

IWAMOTO Wataru 

Director-General, 
International Research Centre 

for intangible Cultural Heritage 
in the Asia-Pacific Region 

(IRCI) 
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1 PROJECT OVERVIEW 

1-1 Background 

The Sustainable Development Goals (SDGs), adopted in the 70th General Assembly 
of the United Nations on 25 September 2015, have gradually infiltrated in countries 
around the world. Since the SDGs are the common goals shared by the international 
community to realise the sustainable world, the countries have sought ways to achieve 
the goals. UNESCO emphasizes potential contributions of culture, especially intangible 
cultural heritage (ICH) in SDG 2 (Zero Hunger), 4 (Quality education), 5 (Gender Equality), 
11 (Sustainable Cities and Communities) and 17 (Partnerships for the Goals), and put 
great priority on the safeguarding of ICH in formal and non-formal education at the 12th 

session of the Intergovernmental Committee in 2017. With these situations, Intangible 
Cultural Heritage in the Asia-Pacific Region (IRCI) conducted the 2-year project that 
testifies ICH contribution to SDG 4, mainly the target 4.71, starting from 2018. 

The project was successfully completed in cooperation with the counterparts in the 
Philippines for non-formal education and in Viet Nam for formal education by 
developing the guidelines that unique ICH elements are incorporated into educational 
materials and using the materials in actual teaching and learning settings in both 
counties. 

Through the 2-year project2, IRCI found out that ICH contributes to SDG 4. The 
educational materials using ICH could help learners understand the ICH itself and 
acquire its knowledge and skills. We further witnessed that affection towards learners’ 
community and pride as members of their community were cultivated in the course of 
the project. In formal education, ICH helped students learn not only academic subjects 
but also non-cognitive skills. It is worth noted that the attempt using ICH into formal and 
non-formal education could affect not only learners but also educators including cultural 
bearers and government officials. The project clearly proved to achieve the target 4.7 
and that ICH contributes SDG 4. 

1-2 Purpose 

As UNESCO suggests that ICH’s potential contribution to other SDGs as well as SDG 
4, IRCI will focus on another SDG, namely SDG 11, because ICH is deeply related to the 
community where the ICH is practiced and transmitted. In order to study how learners 
who receive the education related ICH contribute to their community and put their 
acquired knowledge and skills into practice for community development, IRCI will launch 
a new 2-year project this year. The project aims to unveil relationship among ICH, SDG 

                                                      
1 SDG 4 target4.7: By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable 
development, including, among others, through education for sustainable development and sustainable lifestyles, 
human rights, gender equality, promotion of a culture of peace and non-violence, global citizenship and 
appreciation of cultural diversity and of culture’s contribution to sustainable development 
2 Project details: https://www.irci.jp/research/sdgs/ 
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4 and SDG 11 and clarify ICH roles on quality education and community development 
through a series of case studies. In cooperation with NGOs in Bangladesh, Indonesia and 
Kyrgyzstan, IRCI will analyse good practices that combine ICH, education and community 
development to testify ICH’s contribution to SDGs and utilise the outcomes for 
safeguarding ICH effectively. 

In addition, through the International Symposium including the Forum with 
Japanese educators and youth, IRCI provides an opportunity for both international and 
Japanese experts and researchers to share their research activities and discuss future 
perspectives on ICH research. The project also helps them deepen their knowledge 
with regards to the relationship between ICH and SDGs and eventually contribute 
to effective ICH safeguarding in the Asia-Pacific region. 

It also expects to build and enhance a network of researchers in the ICH related 
fields in the Asia-Pacific region. 
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2 SUMMARY OF THE CASE STUDY 

The case study was conducted by 3 NGOs (DAM in Bangladesh, DFCLC in Indonesia, and TFPF 
in Kyrgyzstan) to investigate ICH contributions to SDGs, especially SDG 4.7 and SDG 11.4 by 
selecting their own ICH. The study aims to find out relationship among ICH, SDG 4, and SDG 11 
and identify ICH roles towards effective ICH safeguarding. 

This section shows the summary of each case study. The detailed reports by the 3 NGOs are 
provided in APPENDIX 1. 

2-1 Bangladesh 

2-1-1 Target ICH 

Dhamail is a form of folk music and dance 
originated in Sylhet division of Bangladesh. 
While it varies in areas, Dhamail dance is 
generally performed by at least 8 and 
maximum 30 women accompanied by 
special musical instruments played by 
men. It is practiced on the occasions of 
certain religious rites, religious festivals and 
birth and marriage ceremonies. 

2-1-2 Target community and people 

The case study was conducted in 4 Unions (Badaghat, Polash, Joykolosh, Rafinagar) 
Unions under 4 Upazilas of Sunamgani District in Sylhet Division. 

 

 

 

 

 

 

Division District Upazila Union Category 

Sylhet Sunamganj  

Bishwamvarpur   Palash                                     Urban 

Tahirpur   Badaghat                                 Rural 

Derai   Rafinagar                                Rural 

South Sunamganj   Jaykolosh                               Urban 

https://en.wikipedia.org/wiki/Folk_music
https://en.wikipedia.org/wiki/Sylhet_Division
https://en.wikipedia.org/wiki/Bangladesh


4 

 

The target people include teachers, 
educationists, social workers, local 
government officials and the Dhamail 
group members, community senior 
citizens, community leaders, 
cultural performers, journalists, 
youth and their parents in the 
above 4 unions in consideration of 
religion (Muslim and Hindu) and 
gender. 

 

2-1-3 Target ICH education 

Dhamail is practiced in the Let us 
Learn project3 of DAM, implementing in the target communities in mentioned in 2-
1-2 Target community and people. 

2-1-4 Social issues to be addressed 

The case study focused on such social issues as poverty, lack of community solidarity, 
dropout and modernization. 

2-1-5 Activities 

Schedule 

No. Date Activities 

1 15 September 2020 - 
4 October 2020 

Organised a research team 

2 5 October 2020 - 
11 October 2020 

Prepared a work plan 
Conducted desk surveys 

3 12 October 2020 - 
18 October 2020 

Developed research tools 

4 

19 October 2020 - 
25 October 2020 

Conducted hands-on orientation training on 
Dhamail for the research team 
Organised the Focus Group Discussions in 
Badaghat of Tahipur 

5 
26 October 2020 - 
1 November 2020 

Organised the Focus Group Discussions in 
Palash of Bishwamvarpur 
Compiled and analysed qualitative data 

6 
2 November 2020 - 
28 November 2020 

Selected Key Informants for interviews 
Conducted the Key Informant interviews 
Prepared the draft case study report 

                                                      
3 Let Us Learn (LUL) project: http://www.ahsaniamission.org.bd/let-us-learn/ 
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No. Date Activities 
7 30 November 2020 Submitted the draft of the case study report 

8 1 December 2020 – 
13 December 2020 

Conducted further desk surveys by expanding 
the target communities 

9 14 December 2020 – 
20 December 2020 

Conducted field surveys 

10 21 December 2020 – 
3 January 2021 

Analysed the case studies 

11 4 December 2020 – 
15 January 2021 

Created the final case study report. 

12 28 – 29 January 2021 Participated in the international Symposium 
13 25 January 2021 Submitted the final case study report 

 Main activities 

1. Data collection (online or physical) 
• Literature surveys 
• Focus Group Discussion with semi structured questionnaire 
• Key Informant Interview 
• Direct observation of Dhamail 
• Documentation and recording of a live performance 
• An interactive youth forum 

2. Data analysis 
3. Case study report creation 

2-1-6 Main findings 

Dhamail has been followed by both Hindu and Muslims. Dhamail is used in their 
worship for both religions as well as during the marriage ceremony, birthday, 
national and international remarkable day observances and, so on. Dhamail is very 
friendly to the atmosphere and well accepted by the community and religiously. It 
develops the interpersonal relationship among the family, community, culturally and, 
religiously. Dhamail is very effective to get together and way out from communal 
feelings, it creates peace and harmony where all levels of people especially women 
participate actively, reduces domestic violence and discrimination, and establishes 
UNCRC, CEDAW, and Human Rights. Currently, Dhamail is going to be disappeared 
from the community due to a lack of financial support and very few cultural 
organizations established to practice and continue Dhamail for its existence and 
influence of modern song and dance. There is a scope to protect, preserve and, 
safeguarding Dhamail as discussed in the consultations with all levels of community 
people. Dhamail could be introduced in the education and learning as well as 
developing cultural organization at the local and district level. There is a need for 
more information to draw a conclusion. 
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2-1-7 ICH contributions to SDG 4 and SDG 11 

 From the consultations, it was found that Dhamail could play an effective role 
and contribute to achieving SDG 4.7 and 11.4 by social inclusion and introducing 
formal and non-formal education through co-curriculum activities- 

 Formation of a cultural group in the school, college, and university level to 
perform during the cultural program at the local and national level.  

 Providing training is an integral part of developing skills of the youth and, cultural 
forum members to protect, preserve and, safeguarding ICH that will continue 
from generations 

 Dhamail is an example of building a relationship between people of different 
religious faith, involving women actively, interpersonal relationship 
development, reducing domestic violence, gender-sensitive and active 
participation  

 A cultural organization needs to establish at the Union or Upazila level involving 
the singer, writer, musicians, Dhamail dance performers who will represent as an 
ambassador of Dhamail. This will assist to strengthen efforts to protect and 
safeguard the local cultural and natural heritage to achieve SDG 4.7 and 11.4. 

2-1-8 ICH contributions to other SDGs except for SDG 4 and SDG 11 

Dhamail contributes to the following SDGs: 

SDG 3.7 
SDG 5.1, 5.2, 5.3 
SDG 10.2 
SDG 13.3 
SDG 16.1, 16.2 16.9 

2-2 Indonesia 

2-2-1 Target ICH 

Kethoprak is a traditional theater 
performance accompanied by traditional 
Gamelan music, in traditional language and 
dress, which is an oral expression, social 
practice, rituals, and celebration events.  
In the story, it represents the concept of 
the life of the Javanese "Memayu Hayuning 
Bawana" or maintaining a harmonious 
relationship between humans and Nature 
and God, teaching history, spiritual values, 
patriotism, social care, mutual cooperation, and entertaining, can be done and 
accepted by anyone and this. 
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2-2-2 Target community and people 

The target community was Klaten Central Java with a population of 1,174,986 
consisting of 576,513 male residents and 598,473 female residents. 

The case study was conducted in 2 schools: SD Krista Gracia primary school that used 
Kethoprak as an extracurricular activity and SD N 2 Trunuh primary school that didn’t 
use Kethoprak in a school curriculum. 

The target people include students, headmaster, teachers of cultural arts, Javanese 
language, social studies, history, civics, parents, and other community members. 

2-2-3 Target ICH education 

Extracurricular activities that use Kethoprak in SD Krista Gracia primary school. 

2-2-4 Social issues to be addressed 

The case study focused on such social issues as globalization, poverty, gender 
inequality, lack of community solidarity, dropout, and modernization. 

2-2-5 Activities 

Schedule 

No. Date Activities / Targets 
1 10 October 2020 Held a team meeting 
2 30 October 2020 Finalised general guidelines  

3 31 October 2020 Sent a letter of recommendation 
Sent letter to schools 

4 7 November 2020 Made a presentation / outreach 
SD Krista Gracia 

5 7 November 2020 Made a presentation / outreach 
SD N 2 Trunuh 

6 
10 November 2020 Conducted initial data collection and a 

questionnaire 
SD Krista Gracia 

7 
13 November 2020 Conducted initial data collection and a 

questionnaire 
SD N 2 Trunuh 

8 18 November 2020 Interviewed at SD Krista Gracia 
9 20 November 2020 Interviewed at SD N 2 Trunuh 

10 25 November 2020 Conducted second data collection 
SD Krista Gracia 

11 25 November 2020 Conducted second data collection 
SD N 2 Trunuh 

12 04 January 2021 Conducted data analysis 
SD Krista Gracia 

13 18 January 2021 Conducted data analysis 
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No. Date Activities / Targets 
SD N 2 Trunuh 

14 22 January 2021 Conducted comparative data analysis I 
15 25 January 2021 Conducted comparative data analysis II 
16 27 January 2021 Submitted the draft case study report 
17 28 – 29 January 2021 Participated in the international symposium 
18 8 February 2021 Submitted the final case study report 

Main activities 
1. Data collection (online or physical) 

• Literature surveys 
• Extracurricular lessons in SD Krista Gracia primary school by using Kethoprak 
• Questionnaire and interviews 

2. Data analysis 
3. Case study report creation 

2-2-6 Main Findings 

Based on the results of the case study and the discussions, there were differences in 
the results and impacts on education and sustainable development between schools 
that do and do not learn the traditional art kethoprak. 

The schools that make efforts to preserve, protect and promote ICH through learning 
the art of Kethoprak contribute to character development and sustainable 
community development in supporting communal cultural work in the community 
and have additional achievements as motivation for character education of 
stakeholders.  

The students in the schools that used Kethoprak as an extracurricular activity found 
the activity was fun and a new experience and obtained its knowledge and skills of 
Kethoprak by being directly involved. As a result, they came to respect the traditional 
artworks of their own regions and provide energy for the growth of creativity. The 
case study showed that Kethoprak learning help students clearly understand the 
process of work of an object and event. The students also acquired cognitive 
knowledge, such as thinking skills, competence to acquire knowledge, recognition, 
understanding, the conceptualization of determination, and reasoning. Furthermore, 
Kethoprak learning brought positive effects on other subjects, such as art and culture, 
vernacular, historical social science, and civics. Therefore, there is a significant 
influence and linear regression as well as a positive correlation of interest motivation 
and the results of increasing student participation in learning kethoprak art which 
has a positive development effect on character education of students in supporting 
achievement other academic subjects. 

Regarding community involvement, there is interest and community involvement in 
the development of the traditional art of kethoprak in providing solutions to socio-
cultural and environmental problems. Learning the Art of Kethoprak is like inviting 
educators to develop and behave in daily life according to the values and norms that 
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lead to the formation of character and noble character of students as a whole which 
in turn will create awareness in social and environmental concerns. 

2-2-7 ICH contributions to SDG 4 and SDG 11 

The contributions to SDG 4 include: 

 Increase student participation in school because of fun activities. 

 Help increase the capacity of children's mental skills in communicating and 
appreciating the growing appreciation, pride and knowledge of the teachings of 
local wisdom in the community regarding gender and the Environment. 

 Support mastery of arts subjects, regional languages, history and education. 

 Increase citizenship, appreciation and respect for past cultural artworks. 

The contributions to SDG 11 include: 

 Encourage a feeling of unity and solidarity in the community. 

 Form groups based on the preservation of the traditional art of Kethoprak. 

 Provide a sense of togetherness and unity as a team. 

 Foster a sense of care and cooperation in a community, which means mutual 
cooperation. 

2-2-8 ICH contributions to other SDGs except for SDG 4 and SDG 11 

Kethoprak contributes to the following SDGs: 

SDG 1 
SDG 5 
SDG 8 
SDG 9 
SDG 17 
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2-3 Kyrgyzstan 

2-3-1 Target ICH 

The target ICH element is traditional knowledge and skills in making Kyrgyz and 
Kazakh yurts that were inscribed on UNESCO’s Representative List of the Intangible 
Cultural Heritage of Humanity in 2014, including knowledge and mastery in making 
yurts, the craft of making felt carpets, and weaving patterned braids. 

Kyrgyz and Kazakh yurt (hereinafter 
Kyrgyz yurt) is a traditional housing of 
nomadic people; embodiment and 
integral reflection of the nomadic 
way of life, traditions, values, and 
worldview of their ancestors. The 
yurt is a mobile dwelling, dome-
shaped with a rounded roof created 
by curved roof poles and a circular 
trellis walled frame. The yurt reflects 
the adaptation of people to the natural and climatic conditions of the high mountains 
(Kyrgyz) and the Great Steppe (Kazakhs) and the traditional way of life and economy 
depended on cattle breeding and hunting. It also determined the way of perception 
and thinking of ancient nomads. 

A yurt is not just a dwelling, but a living space, an environment that preserves, 
reproduces, and maintains the connections between Man and Nature and its 
landscapes, which was an effective mechanism to preserve and transmit the integrity 
of traditional ecological knowledge, experience, practice, and beliefs from 
generation to generation. 

2-3-2 Target community and people 

The case study focused on 4 villages (Visionary communities) that practice Kyrgyz 
yurt making and other elements that are deeply connected to the Kyrgyz yurt. The 
research group uses the term “Visionary communities”, referring to communities 
with the capacity to act as true leaders in safeguarding of the intangible cultural 
heritage. 
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In the above 4 villages, interviews and discussions were held with artisans, leaders of 
local organisations and communities, young people, community members, cultural 
practitioners. 

2-3-3 Target ICH education 

“Master-Apprentice” model was used. For example, it has been used in the School of 
Young Falconers in the Bokonbaev village. 

2-3-4 Social issues to be addressed 

The case study was specifically addressed poverty and gender inequality. 

2-3-5 Activities 

Schedule 

No. Date Activities 

1 

7 October 2020 - 
30 November 2020 

Held meetings with the research team 
Consulted and held discussions with experts, 
leaders of local organizations and 
communities. 
Conducted literature surveys 

2 30 November 2020 Submitted the draft of the case study report 

3 1 December 2020 – 
20 December 2020 

Conducted filed research in the 4 selected 
communities, including interviews 

4 15 December 2020 – 
20 December 2020 

Organised 3 online and one offline meetings 
with the group of ICH experts 

5 20 December 2020 – 
15 January 2021 

Created the final case study report. 

6 28 – 29 January 2021 Participated in the international Symposium 
7 15 January 2021 Submitted the final case study report 

Province District Village Population Features 

Issyk-Kul Ton Kyzyl-Tuu 470 167 yurt makers 

Osh Chon Alai Sary Mogol 5,257 

20% of women are 

involved in craftsmanship, 

including patterned 

weaving 

Naryn At-Bashy Ach-Kaiyndy 5,106 Carpet making 

Issyk-Kul Ton Bokonbaev 10,450 

30 families keep and raise 

eagle and falcons and 

aboriginal hunting dogs. 
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Main activities 
1. Data collection 

• Literature surveys 
• Field research in 4 villages (Kyzyl-Tuu, Sary Mogol, Ach-Kaiyndy and 

Bokonbaev), including interviews to about 70 people and focus group 
discussions. 

• Consultations with experts and discussions (online and physical) 
2. Data analysis 
3. Case study report creation 

2-3-6 Main Findings 

 ICH becomes a source for cultural resilience, inspiration, consolidation, and 
collective responsibility. 

 Masters - apprentices system is kept alive.  

 Development of tourism became an impetus for development of craftsmanship 
in the communities.  

 Increased self-reliance and resilience, ability to find solutions to challenges and 
changing situation 

2-3-7 ICH contributions to SDG 4 and SDG 11 

 In all targeted communities, masters of craftsmanship have apprentices 
interested in learning. Teachers/masters are eager to share their knowledge 
and skills and at the same time they are learning on improving the quality of 
their products to meet the requirements of the market. 

 Non-formal, culturally acceptable educational models exist in the communities, 
place-based and hands-on approaches are used, and the learning process 
stimulates creativity and interest of participants, especially young people. 
Local leaders recognize the importance of attracting the youth to educational 
activities and transmitting traditional knowledge on ICH. Different models 
have been developed and tested such as the “School of Young Hunters” in 
Bokonbaev village, allowing learning directly from masters and practicing in 
traditional sports on the training site. 

 Development of tourism became the impetus for the development of 
craftsmanship in the communities. This strengthens the self-reliance and 
resilience of communities able to find solutions to changing situation. It can 
be said that traditional knowledge helps local communities to survive in the 
rapidly changing time, and ICH becomes a source of cultural resilience, 
inspiration, consolidation, and collective responsibility. 

 Local festivals help to promote handicraft products, stimulate to improve the 
quality of their products, empower local artisans, and elevate their status in 
the communities. 
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 The development of women’s leadership is vividly observed. Groups of women 
have become more active by registering local public organizations, 
associations, cooperatives, and uniting women into informal women’s groups. 
They create opportunities for themselves to earn money, to be engaged in 
their own business, to help socially disadvantaged women and their families; 
they increase their self-esteem and status in the family and community.  

 The differences in education and community developments among the 4 
villages were mainly resulted from such factors as geographic remoteness 
and support of local NGOs.  

2-3-8 ICH contributions to other SDGs except for SDG 4 and SDG 11 

Kyrgyz yurt making and related knowledge and skills contribute to the following 
SDGs: 

SDG 1 
SDG 5 
SDG 11 
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3 INTERNATIONAL SYMPOSIUM 

The International Symposium for “Research on ICH Contribution to SDGs: Education and 
Community Development was held online on 28 -29 January 2021. It consisted of 4 sessions: 
session1 Presentations about the case study, session2 Discussion and analysis, session 3 
Presentation about the follow-up of the previous project (FY2018 – FY2019), and session 4 
Forum with the participation of Japanese Educators and Youth. It was successfully finished after 
active and profound opinions and thoughts were exchanged through all sessions by inviting 26 
experts from Bangladesh, Indonesia, Japan, Kyrgyzstan, the Philippines, Thailand, and Viet Nam 
and 8 observers across Japan. 

3-1 Objective 

The objective of the international symposium is to share the results of the case 
studies conducted by the 3 NGOs in order to clarify the relationship among ICH, SDG 4, 
and SDG 11 and to find ICH contributions to SDGs, especially SDG 4 and SDG 11. The 
international symposium will serve to deepen knowledge with respect to the 
relationship between ICH and SDGs of the participants and to discuss future 
perspectives on ICH research that lead to effective ICH safeguarding. 

With help from the UNESCO Associated Schools Project Network (ASPUnivNet), 
United Nations University Global RCE Network (RCE) and Asia-Pacific Cultural Centre for 
UNESCO (ACCU), Japanese youth and educators will be invited from universities and 
organisations to the symposium. They will share cases of Japan’s ICH education with 
international researchers and resource persons and promote UNESCO related activities 
domestically and internationally. 

Furthermore, in cooperation with the Goi Peace Foundation, which has organised 
ESD youth conferences, the international symposium will give a valuable opportunity to 
consider the relationship among ICH, education and community development from the 
viewpoints of youth 

The symposium will also provide a place to learn consequences of the previous 
project to testify the sustainability of the project. 

It also expects to enhance a network of researchers in the ICH related fields in the 
Asia-Pacific region. 

3-2 Presentations 

Presentations in session 1 

There were 3 presentations in session 1. The 3 NGOs from Bangladesh, Indonesia 
and Kyrgyzstan made presentations, including the summary of the case study, ICH 
education treated in the project, analysis on the relationship among ICH, SDG 4 and SDG 
11, ICH contributions to other SDGs and future orientation of research on ICH and ICH 
safeguarding.  
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1) DAM (Bangladesh) 
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2) DFCLC (Indonesia) 
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3) TFPF (Kyrgyzstan) 
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Presentations in session 3 

There were 2 presentations in session 3. The 2 counterparts from the Philippines 
and Viet Nam made presentations, including the current situation of the previous 
project and future attempts and plans related to ICH and SDGs. 

1) NCCA (The Philippines) 
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2) VME & VNIES (Viet Nam) 
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3-4 Summary of general discussion 

Comments, thoughts and suggestions by participants during the international 
symposium are summarised in this section. 

1. Influences of COVID-19 on the practice of ICH and the project 

The practice of ICH and the project in Bangladesh and Kyrgyzstan were not so 
seriously affected by COVID-19 because most of the target communities are 
located in rural areas where the COVID-19 situation was better than that in 
urban areas. The researchers were able to conduct field research and organise 
workshops in their target communities in cooperation with local researchers, 
local government officials and community members. They also successfully 
conducted literature surveys, interviews and data analysis. 

In Indonesia, however, the project was significantly affected due to the 
limitation of movement and the limitation of maximum number of 5 people for 
a meeting, having difficulty of conducting a workshop and teaching Kethoprak 
as an extracurricular activity. On the other hand, Kethoprak has been performed 
as it was before the COVID-19. 

Negative aspects 

 Movement was limited and schools or educational institutions were closed. 
 Many festivals and events related ICH were canceled. 
 Not only ICH practitioners but also various industries supporting ICH, such 

as artisans and musical instrument manufacturers, theatres and venues for 
ICH performance have been suffering because festivals and ceremonies 
related to ICH were canceled or postponed and the number of audiences 
are limited. 

 In Kyrgyzstan, the following negative impacts have been observed. 
- The sales of products related to ICH such as felt carpets have dropped 50% 

due to the decreasing number of tourists to the communities. 
- Quite a lot of number of culturally important people were dead. 

 In Japan, the above-mentioned industries supporting ICH have lack of 
support by the government because the government’s priority on ICH is low. 

Positive aspects 

 Community members, ICH practitioners and local NGOs developed new 
skills and ways to overcome their difficult situations. For example, using 
online tools to perform, introduce, teach and learn their ICH, such as social 
media, web meeting systems and YouTube. 

 ICH is essential to sustain healthy society and quality of life, which is 
crystallization of human activity. It is different from tangible cultural 
heritage. 
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 The COVID-19 situation provided an opportunity to implement ICH 
education by using online tools that enhance communications in their 
family between learners and educators and also beyond countries. 

 The situation that people stay at home and in their community bring family 
members and community members together and strengthen solidarity. 

In the Philippines, communities and cultural masters can manage the situation 
by their own ways and have practiced their ICH and share knowledge by using 
online tools and e-commerce with help by SLTs and NCCA. 

The COVID-19 situation worsened the existing issues such as globalization, 
internal and external threats on safeguarding ICH, instead of raising new 
research questions. But one new question related to SDG 11 was brought by 
Kyrgyzstan with respect to community resilience, solidarity and social 
responsibility under the pandemic. 

2. Relationship among ICH, education and community development 

The importance of transmission of ICH through a multi-stakeholder approach 

 Not only safeguarding of ICH but also research itself should be conducted 
by various stakeholders, including cultural bearers. 

 CH teaches the value of communities or value of tradition. However, on the 
basis of mutual respect which ethical principles emphasise, we must 
respect our own ICH and the others’ ICH. 

The relationship between ICH and education 

 Because of the nature of SDGs, that is all SDGs are interrelated to each 
other, ICH contributes to all areas of SDGs and has a significant potential 
for integrated problem solving. ICH can also develop non-cognitive skills. 

 ICH can improve current education, including formal, non-formal, informal 
and TVET. 

 ICH can be enjoyed and participated by all people regardless of religion, 
generations and gender. It also provides solutions for social problems such 
as child abuse and child marriage in the Bangladesh perspective through 
changing the knowledge and behavior of people in the community where 
the ICH is practiced by integrating ICH into education. 

 “Education about/through/in/for/as ICH” contributes to the continuity of 
the project. 

 With regard to the role of ICH and education, education has different 
meanings represented by education about/in/through/for/as ICH. Among 
them, education as ICH is more reflective and more emphasizes on 
emotional aspects. 

 In terms of supporting ICH in a community, education about/through ICH is 
effective for teachers and local government officials who lack knowledge 
about ICH and understanding of the importance of ICH. 
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The relationship between ICH and community development 

 ICH can contribute to community development in terms of environment 
(use of natural resources, etc.), economy (sales of traditional crafts and 
tourism, etc.), society (communal work and inter and intra-generational 
communication, etc.) and resilience (mutual assistance, etc.). 

 ICH, education and community development are interconnected. ICH 
contributes to community development by improving the environment of 
education or transmission of ICH to the public and bringing community 
harmony. 

3. Future perspectives and challenges regarding the ICH contributions to SDGs 

Educational activities 

 Integration of various types of activities that are based on “about/in/for/as 
is important for implementing the next project. 

 Practicing ICH in formal education as compulsory needs to seamlessly 
connect to practicing ICH in non-formal education as voluntarily. 

 While workshops or training of ICH have become popular, traditional 
master-apprentice system is still in practice in ICH education. 

 A community-based museum plays an important role for transmission of 
ICH through teaching and learning their own ICH and nurturing the sense of 
pride and cultural identity of their community. It also brings various 
stakeholders including youth together and builds network. 

Participation of multi-stakeholders 

 The partnership between different fields such as education and culture is 
effective and participation of stakeholders at all levels will bring new 
perspectives to the project. 

Involvement of youth 

 It is important to get involved youth who is the main actor for the future 
sustainable society. 

 Considering the aspect of the safeguarding of ICH on the future project, the 
involvement of youth is one of the challenges to be addressed because 
practicing ICH not only in educational institutions but also voluntarily by 
youth are important. Amid glabalisation and commercialization, many of 
them are not interested in ICH and tradition in their community because 
ICH brings few financial benefits. 

 In order to encourage youth participation in ICH education, the methods 
and subjects need to be fun for them and design them easy to understand. 
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Policy linkage 

 It is important to consider how to link with policy orientation and 
implementation to not make the project an ivory tower. 

4. Effects of the previous project 

The Philippines 
 The previous project continues and even expand to other municipalities as 

well as other SLTs. The community members, including cultural masters and 
local government officials show willingness to continue the project. The 
developed guidelines are appreciated by stakeholders, including students 
and cultural masters by helping them teach and learn in organised and 
systematic manner. It gives pride and cultural identity. The project and the 
guidelines also influenced local governments, which established a task 
force to discuss ICH safeguarding measures. NCCA will continue to expand 
the project to remaining SLTs and in formal education. 

 The community members mainly had responsibility for making all the 
decisions related to the project and the ICH elements were selected to bring 
benefits to the community. 

 The developed guidelines provide teaching process and can be adjusted to 
a certain community by selecting any ICH element that is relevant to the 
community. Each community can develop its own guideline. 

 Even though the project started after Buklog was applied for UNESCO’s List 
of Intangible Cultural Heritage in Need of Urgent Safeguarding, it has been 
helpful for the safeguarding activities after the inscription in 2019. 
 

Viet Nam 
 The project has expanded with distribution of the guidelines to other 

schools and the Ministry of Education (MOE). The MOE will use the 
guidelines for its planning next year because it considers ICH education is 
effective to achieve SDG 4.  

 The MOE is also considering to develop a similar project with UNESCO 
Hanoi office. 

 The guidelines are good way of bringing ICH education directly into school 
through new textbook system. 

 Both viewpoints of sustainability and outcomes of social impact are needed 
to consider separately. 

5. Others 

 With regard to the integration of ICH safeguarding issue into the research 
project, the thoughts from the 3NGOs are as follows: 
- In Bangladesh context, the existence of government support, including 

financial support and benefits for community members by safeguarding 
their ICH need to be considered. 



60 

 

- In Kyrgyzstan, more holistic approach is needed to safeguard ICH in order 
not only to revive the ICH itself but also gain meanings of the ICH. I 
addition, research on community or place based museum as a non-formal 
community learning centre is worth considering to promote safeguarding 
ICH. 

- Safeguarding ICH is strongly linked with research and education and 
integration of three components by involving various stakeholders are 
needed. 

 According to the 2003 Convention principle, authenticity of ICH elements is 
not so severely concerned compared to tangible cultural heritage because 
it is recognised that ICH has continuously evolved. However, a community 
should have ownership of ICH. Authenticity is also related to the 
governance or nature of community. 

3-5 Forum 

The forum with the participation of Japanese Educators and Youth was held as 
session 4 of the above-mentioned International Symposium. In collaboration with the 
UNESCO Associated Schools Project Network (ASPUnivNet), United Nations University 
Global RCE Network (RCE), Asia-Pacific Cultural Centre for UNESCO (ACCU), and Goi 
Peace Foundation, Japanese educators and youth presented their activities related to 
ICH education and community development. The forum provided a precious opportunity 
for all participants to share their knowledge and discuss the relationship among ICH, 
education, and community development from the viewpoints of youth while learning 
UNESCO activities in Japan and other countries in Asia. 

 

3-5-1 Presentations in session 4 

There were 4 presentations in session 4. 3 Japanese educators from universities 
and a secondary school presented their activities about ICH education in Japan and 1 
youth shared his attempts towards community development by using the locally unique 
ICH. The presentation materials are provided in APPENDIX 2. 
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1) Miyagi University of Education (ASPUnivNet) 
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2) Akiu lower secondary school (UNESCO associated Schools: applying) 

The principal of Akiu lower secondary school gave presentation about his attempts 
and activities through the animation video. The report reproduces here its extract in the 
form of the photos. 
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3) RCE Chubu (Chubu University) 
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4) Group for transmission of the torch (TAIMATSU) to next generation as cultural 
heritage 
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3-5-2 Summary of Forum discussion 

In the active discussion, the main messages were addressed as follows: 

The Methodology of ICH education in school 

 ICH education depends on districts and areas where the ICH is practiced. For 
example, students learn ICH after school in a community learning centre. 
Another example is ICH education is incorporated into the school curriculum as 
an “integral study hour”4. 

 Teaching ICH in a team school that is a system based on the specialties of each 
teacher is one of the alternative ways when considering the limited time of the 
school curriculum. And it is important to continue teaching even small portions 
of ICH from primary to high school to make students aware of their roots. 

 There are an approach of “schools to the community” and the other “school to 
students who can learn from the community” for teaching ICH. Students 
practice ICH and learn the background of ICH and research on ICH that can 
nurture non-cognitive skills such as affection towards their community. 

 It is expected that the education that combines teaching traditional culture and 
introducing new methods such as career internship and entrepreneurship 
training enables students to build better capacity that makes a sustainable 
society. The students who have experienced such education may contribute to 
their community even though they leave the community. 

 Traditional culture and ICH should be safeguarded by a collective community, 
rather than organizations or individuals. Individuals cannot safeguard their ICH 
after their death even though they are enthusiastic and they have special 
knowledge and skills. Organisations and companies may not sustainably support 
and fund safeguarding efforts. Therefore, it is important to form a collective 
community that has new interests in safeguarding ICH. 

 It is important to link practical approach and learning approach while linking the 
approach of education about/in/for/as ICH in the ESD context. 

 It is necessary to strengthen the spiral for learning in a community and school 
rather than placing too strong emphasis on formal education. 

 

                                                      
4 An integral study hour is obligatory at primary and secondary schools in the Japanese education 
system and is often used for Education for Sustainable Development (ESD) for its transdisciplinary 
nature. 
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The challenges of ICH education 

 It is difficult to teach and learn ICH in formal school because they have to cover 
a lot of subjects under the current school curriculum in Japan as well as other 
countries. But as tradition and ICH are the most familiar topics for students, 
educators need to be aware of the attraction of local ICH and naturally 
incorporate ICH into school curriculums or extracurricular activities. It is 
necessary to create policies to realise it.  

 ICH education in either formal or non-formal setting needs to have local 
preservation society, including cultural practitioners and community members, 
understand ICH’s educational effects because ICH, which through long-lasting 
tradition, often contains sensitive issues. As seen from the case study of RCE 
Chubu (Chubu University), it is critical to explain the benefits of the transmission 
of ICH. According to the case of Ohmihachiman city, to teach the torch making 
as an independent matter from the religious context, it takes some time to get 
permission from the Shinto shrine where it has been parctised for more than 
1700 years. 

 It is a challenge how to seamlessly connect ICH education in formal school to 
that in non-formal school. Formal education and non-formal education are not 
in conflict. It is critical to utilise both education systems for transmitting ICH and 
work with all stakeholders. It is necessary to consider what can be done in each 
formal and non-formal education in each country at the next step. 

 ICH in the school curriculum cannot be necessarily taught in perfect form as the 
traditional ICH. It may need to share that kind of understandings with local 
preservation societies. ICH education in the school curriculum can be considered 
as an introductory that teaches part of ICH. It is important to create a place to 
work with teachers, community members, and cultural holders. 

 One of the challenges in ICH education at school and community development 
is how to deal with religious beliefs and rituals related to ICH when teaching ICH 
at school and supporting the local preservation society. 

 It is indicated that the way of transmitting ICH in non-formal education that was 
conducted in a quite compulsory manner in a community is no longer applicable 
for modern society. One way is to teach ICH in formal education with some kinds 
of obligation. Another way is to devise methods to attract youth to voluntarily 
learn ICH, giving incentive such as earning money from practicing ICH, enhancing 
solidarity in the society, or achieving SDGs by practicing ICH. 

 It is important to establish a place where various stakeholders can participate 
while linking education, research and ICH safeguarding. From this point of view, 
it is expected to establish policy linkage and make suggestion for policy makers 
to achieve SDGs. 
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The ICH contributions 

 ICH including tradition and history not only teaches learners knowledge and 
skills of ICH but also nurtures appreciation of the community and pride towards 
it, which leads to a sustainable future. For example, torch in Ohmihachiman may 
alleviate discrimination between men and women, between younger and elders, 
and between people in the community and ones out of the community by 
working with various stakeholders. 

 The charming points of ICH are summarized below: 
- ICH is joyful and can be participated by everyone. 
- ICH can link different generations. 
- In this context of education, ICH can be a bridge between community and 

school or families. In various viewpoints of teaching education 
about/through/as ICH, ICH is recognized in the context of education. 

- It is not wise to distinguish formal and non-formal setting and how to 
conceptualise in an integral manner formal and non-formal education. 

 ICH may draw more attention under the situation of COVID-19. ICH will have 
more profound meaning that "learn to be" become very important compared to 
"learn to do" or "learn to live together". 

The meaning of transmission of ICH 

 Education plays an important role to widen the opportunity for as many people 
as possible to nurture the successors of ICH. 

 Considering safeguarding ICH, it is also important to think of transmitting ICH 
that evolves with the time instead of protecting tradition as shows the 
expression “safeguarding without freezing”. It needs mutual learning that 
teachers also learn from learners who will inherit ICH. 

 The term “safeguard” is used rather than the term “protect” because ICH 
evolves as the time changes. And authenticity is not taken so rigorously for ICH 
safeguarding. But the change should not be happened by external pressure. In 
order to avoid such change, a community plays an important role. 

The relationship between ICH and community development 

 It is indispensable to include ICH as well as tangible heritage for community 
development planning. 

 The role of community and ties between community members and other 
stakeholders are important to promote and safeguard ICH. 
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Others 

 UNESCO-associated schools (hereinafter UNESCO schools) are basically 
supported by National Commission for UNESCO in each country. In Japan, the 
Asia-Pacific Cultural Centre for UNESCO (ACCU), which is the Secretariat of 
network of UNESCO schools, together with an international coordinator at the 
UNESCO headquarters and a national coordinator at the MEXT helps the 
UNESCO schools by organising events and forums in order to enhance both 
national and international exchanges. ASPUnivNet, which is a university network 
also supports the application and activities of UNESCO schools.  
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4 COMMENTS 

In this section, 3 resource persons and Director-General of IRCI provide comments on the 
project. 

4-1 Mr. ISHIMURA Tomo (Resource person) 
Head of Audio-Visual Documentation Section 
at Tokyo National Research Institute for Cultural Properties 

The international symposium for “Research on ICH Contribution to SDGs: Education 
and Community Development” organized by IRCI was significant because the 
participants engaged in active discussions over a period of two days regarding how 
intangible cultural heritage may contribute to achieving SDG 4 ‘Quality Education’ and 
SDG 11 ‘Sustainable Cities and Communities’. 

Session 1: Presentation of Case Studies: 
During this session, the speakers presented case studies from Bangladesh, 

Indonesia, and Kyrgyzstan. In the presentation on Bangladesh, it was reported that 
Dhamail, a form of folk music, is practiced across different religions and is effective in 
enhancing the resilience of the local communities against natural disasters such as 
floods. In the presentation on Indonesia, it was reported that Kethoprak, a traditional 
theatre performance, is passed down through formal education in elementary schools 
and then via non-formal education within local communities. In the presentation on 
Kyrgyzstan, it was shown that the technique for making yurts, or a traditional housing of 
nomadic people, is passed down within local communities in connection with other 
cultural elements such as weaving, felt making, and falconry. 

Session 2: Discussion and Analysis: 
During this session, the participants engaged in discussions based on the above-

mentioned presentations. Three NGOs’ case studies share some similarities in that 
intangible cultural heritage is passed down via non-formal education within local 
communities, enhancing solidarity among the local communities by such transmission 
of knowledge, thereby producing a synergistic effect. However, the case studies also 
pointed to common issues regarding the transmission of intangible cultural heritage due 
to glabalisation and modernisation that has caused the diminishing of interest in 
tradition, especially among the younger generations. 

Session 3: Follow-up presentations of the previous project (2018–2019): 
During this session, follow-up presentations from the Philippines and Viet Nam 

were presented, respectively, on the situation after the implementation of the previous 
project. In the report regarding the Philippines, it was indicated that efforts are being 
made in different areas to encourage the handing down of intangible cultural heritage 
in the form of non-formal education within local communities via SLTs (School of Living 
Traditions). In the report regarding Viet Nam, it was shown that intangible cultural 
heritage is being handed down at schools in the form of formal education. In both 
countries, it was demonstrated that efforts reported in the previous project were being 
continued, consequently producing some results, although emphasis was placed on 
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either formal education or non-formal education. In particular, Buklog5 was listed on 
The List of Intangible cultural heritage in Need of Urgent Safeguarding of the UNESCO 
Convention for the Safeguarding of Intangible cultural heritage in 2019, and it is 
expected that safeguarding endeavours involving the SLTs and inclusion of the relevant 
elements in the list will create a positive synergistic effect. 

Session 4: Forum with participation of Japanese Educators and Youth: 
In this session, four groups from Japan reported their activities. These groups 

belonged to the following institutions: Miyagi University of Education, Akiu Lower 
Secondary school, Chubu University, and the Group for transmission of the torch 
(Taimatsu) to next generation as cultural heritage. Miyagi University of Education and 
Akiu Lower Secondary school reported their efforts in the transmission of intangible 
cultural heritage centred on formal education, while Chubu University and the Group 
for transmission of the torch (Taimatsu) to next generation as cultural heritage reported 
their efforts in the transmission of intangible cultural heritage centred on non-formal 
education. After their presentation, all the participants engaged in discussions. 

Following are the author’s thoughts after participating in the discussions at the 
symposium. 

One of the discussion topics at the symposium was the relationship of formal 
education and non-formal education with intangible cultural heritage. While many 
reports focused on non-formal education within local communities in relation to SDG 11, 
they also stated that it is often difficult to hand down intangible cultural heritage only 
via non-formal education within local communities. 

In pre-modern traditional societies, intangible cultural heritage was generally 
handed down in the form of non-formal education within local communities, and it was 
common for people to live their lives within the local community in which they were 
born. Therefore, it can be said that learning and transmitting intangible cultural heritage 
in the local community were almost ‘obligatory’ and even ‘compulsory’ for the people. 

However, in the current globalised and modernised society, people often have the 
freedom to leave the local community in which they were born. At the same time, the 
lifestyles of local communities have undergone rapid changes from traditional to 
modern. Under such circumstances, the conventional manner for the transmission of 
intangible cultural heritage by non-formal education within local communities seems 
not to work well. Therefore, new strategies are required in modern society in order to 
sustain non-formal education within local communities. 

One of these strategies is an effort to encourage people to participate in the 
practice and transmission of intangible cultural heritage voluntarily. Specifically, it is a 
strategy to inform and convince people belonging to local communities that practicing 
intangible cultural heritage benefits them. For instance, in addition to communicating 
with them that intangible cultural heritage is effective in enhancing the solidarity within 
the local community, a framework might be established for people to earn cash income 
by practicing intangible cultural heritage. It may also be important to let these people 
know that engaging in activities related to their cultural heritage plays a certain role in 
achieving the SDGs, as accomplishing the SDGs is of common benefit to humanity.  

                                                      
5 Buklog is an elaborate thanksgiving ritual system of the Subanen, an indigenous people in the 
southern Philippines. 



99 

 

Another strategy is to incorporate the practice and transmission of intangible 
cultural heritage into formal education in schools. This may seem contrary to the 
aforementioned idea of ‘encouraging voluntary participation by the people’ since school 
education is, in a sense, ‘obligatory’ and ‘compulsory’. However, some elements of 
intangible cultural heritage, including traditional arts and crafts, are difficult to acquire 
unless they are learnt early in life. Since non-formal education in local communities can 
no longer be expected to play an ‘obligatory’ or ‘compulsory’ role, the option 
of supplementing it with formal education should also be considered. It is also 
significant that many people will have the opportunity to experience intangible cultural 
heritage through formal education. The base of practitioners of intangible cultural 
heritage can also be broadened in this way, and this is necessary for its stable 
transmission to future generations. 

In order to implement the above two strategies, it is necessary for government 
officials, researchers, educators, etc. to cooperate with the people belonging to local 
communities and encourage them to work as stakeholders. The responsibility for the 
practice and transmission of intangible cultural heritage should not be imposed solely 
upon local communities since such an action leads to confining and ‘freezing’ traditional 
culture within these communities. Instead, it is necessary to put the practice and 
tradition of intangible cultural heritage in the dynamic context of modern society and 
seek solutions to its problems. 

In conclusion, I would like to express my overall impression of the project. When 
considering the relationship between intangible cultural heritage and the SDGs, 
intangible cultural heritage contributes to achieving SDG 4 and SDG 11, and 
accomplishing SDG 4 and SDG 11 leads to the safeguarding of intangible cultural heritage. 
In other words, the two are interrelated, and it is important to pay attention to 
this interrelationship. However, it was perceived through the discussions that there was 
some confusion regarding this interrelation. For instance, regarding the relationship 
between intangible cultural heritage and SDG 4, it was determined that the 
incorporation of intangible cultural heritage into education improves the quality of 
education, and the transmission of intangible cultural heritage is promoted because of 
this step. However, there seemed to be some confusion about this interrelationship 
during the discussions. Since this project is titled ‘ICH Contribution to SDGs’, more 
emphasis tends to be placed on the former, but in reality, the latter is also important. It 
will be necessary to discuss these interrelations in an organised fashion when going 
forward with this project in the future. 
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4-3 Ms. LIOU Lin-Yu (Resource person) 
Professor of Nara University of Education 

It is well documented that intangible cultural heritage such as folk music, festivals, 
tales, crafts, etc., is traditionally found within the cultural context of the community and 
is often related to the religious beliefs, events, and economic activities of said 
community.  

However, intangible culture is under threat in both developed and developing 
countries as a result of changes in the local community. For instance, the increase in 
young people relocating to the city leads to their being fewer (and sometimes the 
complete absence) of cultural successors in more rural communities. Furthermore, 
young people are often attracted to contemporary culture and away from traditional 
performing arts or handicraft originating from their communities. This, in turn, acts as a 
catalyst to the decline of traditional economic activities and cultural events because, 
unlike tangible culture, if there are no successors intangible culture can easily disappear 
in a single generation. Of course, this disappearance is somewhat lessened by leaving 
records such as letters, pictures, and figures for future generations but it is considerably 
more challenging to document singing, dancing, or other movement. In this sense, 
intangible culture is not static, but is a culture that must be passed down through the 
movements of the human body. In other words, the transmission of intangible culture 
is based on a person-to-person relationship. 

One way to mitigate the effect of there being a lack of successors in the community 
would be to provide meaningful education as education allows us both to understand 
the value of intangible culture and to further awareness. Compulsory education 
manages this by establishing a conventional space to hand down information and 
knowledge when the community cannot do so itself. For school children, placing 
intangible culture into the curriculum is an effective method because it maximizes the 
child’s ability to absorb knowledge and gain step by step skills.  

Unfortunately, formal education is not always the best way for communities to pass 
on intangible culture as circumstances differ according to the situation of each 
community and the amount of support provided by the government. For instance, in 
areas with a small population of school children, there are a limited number of students 
who can inherit intangible culture and its effectiveness, in terms of spreading intangible 
culture, is also limited.  

Consequently, relevant education could include both formal and informal learning. 
Informal education allows adults to study intangible culture as a lifelong learning activity. 
Ideally, formal and informal education should be launched in parallel to teach intangible 
culture, but if this is not possible then informal education should be the focus.  

In the first day of the symposium, we learned about the projects of intangible 
cultural heritage in Bangladesh, Indonesia, and Kyrgyzstan and could recognize that 
there is a common point at issue. That point is that there is a lack of young successors. 
Nevertheless, in second day of the symposium we could also engage with successful case 
studies involving formal and / or non-formal education through projects conducted in 
Japan, Vietnam, and the Philippines. Through these projects, we could understand that 
the inheritance of intangible culture is usually a result of a small group of people realizing 
the importance of preserving and developing intangible culture and then, through the 
assistance of the specialist gradually laying down the foundation for education in schools 
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and local communities. This method then becomes a new traditional way to transmit 
the intangible culture.  

Nevertheless, there are still numerous instances of unobserved and disappearing 
intangible cultural heritage around the world and so an additional mission of this project 
will be to raise awareness of the issue in each community. 

4-4 Mr. SATO Masahisa (Resource person) 
Professor of Tokyo City University 

Following the international symposium, I would like to raise a few points for 
consideration. These are as follows: 

1. The safeguarding of intangible cultural heritage (ICH) has the potential and possibility to 
contribute to integrated problem solving. 

Case studies have shown that the safeguarding of individual ICH contributes to the 
achievement of various Sustainable Development Goals (SDGs) and integrated problem 
solving (Table 1). These studies have commonly suggested that the safeguarding of ICH 
is effective in not only contributing to the achievement of quality education (SDG 4) but 
also deepening cooperation and collaboration, by taking account of ‘people-to-people’ 
relationships, such as considering social justice, gender, and partnership (SDG 5; SDG 16; 
SDG 17). In addition, many of these studies have raised points regarding the natural 
environment of a place and its human settlement (SDG 11; SDG 13), in terms of the 
regional, human and natural geographic contexts, that give meaning to the ‘place’. 
Furthermore, there was a presentation of a case study of Japan’s Chubu region, which 
covered a bio-region that transcends administrative divisions and connects ‘people and 
nature’, ‘people and people’, and ‘places’ through safeguarding activities. The emphasis 
on communal safeguarding activities of ICH as contributing to the achievement of the 
SDGs as a whole suggests the importance of considering these activities as an integrated 
problem-solving approach that contributes to the same. 

Table 1. Potential of the selected cases for integrated problem solving  
and achieving the SDGs 

 e.g., Bangladesh, 4, 5, 13, 16, etc. 
 e.g., Indonesia, 5, 8, 9, 17, etc. 
 e.g., Kyrgyzstan, 1, 4, 5, 11, etc. 
 Sendai, 4, 11, with resilience, etc. 
 Chubu, all the SDGs (including 4, 11), mainstreaming cultural diversity for all the SDGs 
 Omihachiman, 4, 11, contributing to the SDGs 
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2. The safeguarding of ICH contributes to the acquisition of Social & Emotional Intelligence (SEI). 

It is evident that the safeguarding of ICH contributes to the acquisition of SEI, which 
is the focus of international discussions on the SDGs and Education for Sustainable 
Development (ESD) today. SEI is also called ‘non-cognitive skills’, and the safeguarding 
of ICH has contributed significantly to the enhancement of one’s mindfulness, 
compassion, and empathy. Furthermore, some case studies have reported that people 
have a strong sense of ownership of the place, which contributes to the acquisition of 
SEI, the basis for sustainable development in the future.  

3. The safeguarding of ICH contributes to improving the quality of education. 

A series of case study presentations has revealed that the safeguarding of ICH 
contributed to improving the quality of various types of education (Table 2)—formal 
education (FE), non-formal education (NFE), and informal education (IFE) through home 
learning and communication in the community, as well as technical and vocational 
education and training (TVET) to improve income and life skills. 

Table 2. Contribution of the safeguarding of ICH in improving the quality of education 

 
4. The safeguarding of ICH contributes to community development. 

It was revealed that the safeguarding of ICH contributes to local community 
development across environmental, economic, and social spheres (Table 3), as well as 
to the strengthening of social resilience. Moreover, it is noteworthy that daily 
coordination, collaboration, and mutual assistance through this safeguarding can 
address the Volatility, Uncertainty, Complexity, Ambiguity (VUCA) society. 

Table 3. Contribution of the safeguarding of ICH in improving community development 

 

 FE (formal education): rich in curriculum, integration of subjects, contextualization, 
critical thinking, opportunities for change 

 NFE (non-formal education): place-based learning, social learning 
 IFE (informal education): intergenerational and intragenerational communication, 

visionary communities 
 TVET (technical and vocational education and training): life skills training, income 

generation 

 Environment: wise use of natural resources, food culture, environmental conservation, 
bio-region-based knowledge accumulation 

 Economy: income generation, cultural turism 
 Society: social bonding, intergenerational, intragenerational communication, visionary 

communities, institutional arrangement (e.g., schools and associations for the 
safeguarding of ICH), food culture, collective action, community coordination 

 Social Resilience: mutual assistance, daily communication and partnership 
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5. Concluding remarks 

Activities for the safeguarding of ICH have hitherto been carried out for the 
‘purpose’ of safeguarding such heritage while respecting the autonomy of communities. 
However, the findings of this project reveal that the safeguarding of ICH also has the 
potential and possibility of being a ‘means’ of contributing to (1) integrated problem 
solving, (2) acquisition of SEI, (3) improvement in the quality of education, and (4) 
improvement in community development. It also reveals its potential as a ‘human right’ 
that contributes to the formation of identity amongst local residents. ICH can be 
characterized by such terms as ‘social inclusion’, ‘community-based’, and ‘respect for 
human rights’, as shown in Table 4. This creates a multiplicity of meanings of the 
safeguarding of ICH (the safeguarding not only as an end in itself, but also as a means to 
an end and as a right)—in the future, it will be important to handle this safeguarding in 
a multifaceted manner. 

In addition, regarding the research approach to safeguarding ICH, the focus will not 
be only on the positivism research approach, which has been the dominant one so far; 
the interpretivism research approach, which emphasizes the local contexts and 
qualitative aspects, and the critical theory and action research approach, which 
promotes participation and action, too are expected to be expanded and improved. It is 
important to discuss these approaches for the safeguarding of ICH from various 
perspectives in the future. 

Table 4. Characteristics of ICH (UNESCO, 2015) 
 Traditional, contemporary, and living: ICH does not only represent inherited traditions 

from the past; it is recognized as constantly evolving living heritage. The focus, therefore, 
is on ensuring continuous recreation and transmission of cultural expressions, 
knowledge, and skills. 

 Inclusive: ICH contributes to social cohesion, encouraging a sense of identity and 
responsibility that helps individuals to feel part of one or more communities as well as 
the society at large. A certain practice can belong to more than one culture. An expression 
of ICH in one culture may be similar to one practised by others, from the neighbouring 
village, a city on the opposite side of the world, or peoples who have migrated and settled 
in a different region. Regardless of their origin, these have been passed from one 
generation to another, evolved in response to their environments, and contribute to 
giving people a sense of identity and continuity. 

 Representative: ICH depends on those people whose knowledge of traditions, skills, and 
customs is passed on to the rest of the community and from generation to generation, or 
to other communities. 

 Community-based: ICH can only become ‘heritage’ when it is recognized as such by the 
communities, groups, or individuals that create, maintain, and transmit it. Nobody else 
can decide for a given community whether an expression or practice is their heritage. 

 Respectful of human rights: Communities are encouraged to perform and safeguard their 
ICH insofar as the associated practices are compatible with international human rights. 
Activities and celebrations endangering the life or health of some individuals or groups, 
or being detrimental to mutual respect within a community or between groups are not 
supported by the ICH convention or any associated programme. 
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4-5 Mr. IWAMOTO Wataru 
Director-General of IRCI 

On the completion of the first year of the project, ‘Research on ICH Contribution to 
SDGs: Education and Community development,’ I would like to share my thoughts as 
Director General of IRCI.  

 First, I am grateful to the researchers of Bangladesh, Indonesia, and Kirgizstan. 
Their work demonstrates the relationship between their intangible cultural heritage 
(ICH) and their community as well as their efforts regarding education. As I mentioned 
at the Symposium, I seek to encourage them to indicate their educational activities and 
the advantages of formal and/or non-formal educational settings for their ICH more 
clearly. 

 Second, the contribution of Japanese case studies at the symposium is highly 
appreciated. The Japanese conception of ICH and its incorporation into education is very 
valuable. I am convinced that it provides a high stimulus to many countries. 

 Third, I thank the Japanese resource persons for their valuable comments, which 
are so instructive despite being diverse due to their varied specialties. Since their views 
are so meaningful, I did not synthesise them in this report. However, I hope that multi-
disciplinary efforts will continue in order to derive an intensified message in the 
subsequent stages. 

 Finally, research on ICH and external factors, such as SDGs sometimes leads to the 
demonstration of ICH, i.e. the components of ICH. In this context, I believe, based on 
three countries’ studies, that if ICH contributes towards promoting the quality of 
education and community development, it is because of its nature: 1) familiarity with 
people (for example, it can convene in a participatory manner with the people of the 
related community, bridging generations), 2) roots in the community (links with the 
nature of the community and/or traditional knowledge), and 3) ‘living’ character 
(though traditional, it is a contemporary fact). These hypotheses will be further clarified. 
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